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District Profile
Demographics
229 Meetinghouse Rd
Horsham, PA 19044
(215)420-5000
Superintendent: Curtis J. Griffin, Ed.D.
Director of Special Education: Kimberly Myers

Planning Process
Prior to the 2011-2012 School Year, the Hatboro-Horsham School District was notified that the
Strategic Planning process would be replaced by the Comprehensive Planning (CP) Process. In
summer 2012, Assistant Superintendents Dr. Monica J. Taylor and John Nodecker along with David
Weber, Director of Curriculum - Educational Programs and Assessment completed Comprehensive
Planning Process Training as required by the Pennsylvania Department of Education. In the 20122013, the District began its planning process which in an effort to meet the needs of every child,
included representatives from all of Hatboro-Horsham’s stakeholder groups. Simultaneously 6 major
goal areas were identified as areas of focus by the District Leadership Team. Borrowing from our
organizational training based on the work of Stephen Covey, the term Wildly Important Goals
(WIGs) was adopted to describe these focus areas. Upon the completion of the System Analysis
Guiding Questions (DLGQs), deliberate efforts were made to align the district-wide development of
these WIG’s with the framework and format of the Comprehensive Plan. During the 2012-2013
academic year, our Comprehensive Plan steering committee met to identify system challenges and
accomplishments, prioritize and identify goal areas, and engage in the process of goal development.
In spring 2016, select Hatboro-Horsham team members reconvened to revise and update our
Comprehensive Plan by visiting the following areas: Profile, Core Foundations, Assurances and
Needs Assessment: Analyzing Data. We reviewed each of these areas and began making any changes
necessary. Next, we revised and updated our current Comprehensive Plan, by revisiting the specific,
student-based data sources and targets we chose when developing our Action Plan. We measured
our success by reviewing progress related to goal attainment and performance targets. In fall 2017,
modifications based on goal attainment and indicators of success guided revisions to our plan.
With a focus on creating a District Level Plan that satisfied state mandates and requirements and
contained a collection of action plans designed to implement research-based strategies for the
purpose of meeting district identified goals, we established and implemented the following timeline:
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July 2012

Provided an overview of the Comprehensive Planning Process to
Administrators and Key Stakeholders
Reflection and Goal Setting with Administrative Team

August - September 2012
September 2012 - December
Data collection, Needs Assessment as per Comprehensive Plan
2012
December 2012
Comprehensive Plan Presentation at School Board Meeting
January 2013
Establishment of Comprehensive Plan Steering Committee
February 2013
Comprehensive Plan Steering Committee Develops Goal Areas
February 2013 – April 2013 Action Teams are formed. Action Plans Developed
May 2013 – July 2013
Action Plans refined
July 2013 – September 2013 Comprehensive Plan put into PDE Web Tool
September 2013 – October
Comprehensive Plan approved by Hatboro-Horsham School Board
2013
November 2013
Comprehensive Plan submitted electronically to PDE
Spring through Fall 2016
Revise Comprehensive Plan and Develop New Goals/Action Plans
October 24, 2016
Present Comprehensive Plan to the School Board
November 2, 2016
Post Comprehensive Plan Online for 28 Days
November 21, 2016
Comprehensive Plan - Approval by the Hatboro-Horsham School Board
November 29, 2016
Comprehensive Plan submitted electronically to PDE
Spring through Fall 2017
Revise Comprehensive Plan and Develop New Goals/Action Plans
October 16, 2017
Present Comprehensive Plan to the School Board
October 18, 2017
Post Comprehensive Plan Online for 28 Days
Comprehensive Plan – Submit for Approval by the Hatboro-Horsham
November 20, 2017
School Board
November 30, 2017
Comprehensive Plan due electronically to PDE
December 26, 2017
Comprehensive Plan Approved by PDE
Mission Statement
The School District of Hatboro-Horsham will prepare and challenge all students to excel
academically and to develop social skills and creativity by providing exemplary and innovative
educational programs through a supportive collaboration of educators, students, parents, and
community stakeholders.

Vision Statement
Hatboro-Horsham School District is comprised of a cohesive, supportive group of dedicated staff,
students, parents, and community members united in our commitment to pursue excellence in
education. We intend to realize our highest potential as an educational community by setting clear,
measurable goals, employing best practices, engaging in effective communication, and utilizing
resources wisely. We will use our successes as a catalyst for future growth, change, and
improvement.
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Shared Values
We believe an excellent education…
• Occurs in a safe and healthy school environment.
• Includes the “basics” and beyond, teaching students the knowledge, problem solving, and authentic
skills required for success in life.
• Creates a culture of high expectations that fosters individual responsibility and coordinated effort
for all members of the learning process.
• Encourages and embraces individuality, diversity, and creativity in the classroom and school
community.
• Effectively prepares and utilizes all support staff.

We believe exemplary curriculum is…
• Aligned with state, national, and global standards and embraces ever-changing technological
demands.
• Challenging and relevant at all grade levels and for all levels of student ability.
• Research based and aligned from Kindergarten through 12th grade.

We believe outstanding instruction…
• Is guided by meaningful data and assessments.
• Promotes active and continued participation in the learning process for all students.
• Promotes higher order thinking skills and meets the diverse needs and abilities of all learners.

We believe the role of administrators is to…
• Be the visible liaison between all stakeholders while providing consistent, quality leadership and
vision across the district that fosters a cooperative, collaborative educational climate.

5
• Facilitate quality instruction by providing constructive supervision and resources to foster
continued teacher professional development.
• Cultivate the character and climate of individual buildings as coordinated with larger district goals.

We believe the role of teachers is to…
• Provide a safe, consistent, fair, and respectful classroom environment that encourages a life-long
passion for learning.
• Model strong communication and problem solving skills.
• Actively participate in their ongoing professional development.

We believe the role of the community is to…
• Actively support our schools by providing funding and governance, contributing expertise, and
providing learning opportunities and resources.
• Provide role models for students of productive citizens through volunteerism and a sense of shared
responsibility towards education.
• Celebrate the achievements of the school community.

We believe the role of parents is to…
• Provide for their children’s basic needs, thereby enabling them to come to school ready to learn.
• Model positive behaviors and habits regarding education and learning.
• Actively participate in understanding their children’s learning experiences and to utilize school
resources as advocates in their children’s education.

Educational Community
The School District of Hatboro-Horsham is a suburban school district in Montgomery County,
Pennsylvania located approximately twenty miles northeast of Philadelphia. The district
encompasses a land area of approximately 20 square miles. While there is a diverse spread of
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socioeconomic levels, the majority of the residents comprise what is best described as a middle-class
community. The school district is made up of the borough of Hatboro and the township of Horsham.
Instructional programming is delivered in seven buildings in our community which consists of five
elementary schools (K-5), one middle school (6-8), and one high school (9-12). The School District of
Hatboro-Horsham is a member of the Montgomery County Intermediate Unit and receives a variety
of special services through the Intermediate Unit including programming for select students with
special needs. The pupil enrollment is approximately 4,780 students. The minority population is
approximately 22% of the overall student population. Student enrollment grew dramatically in
Hatboro-Horsham from 1985 through 2000. Student enrollment grew over 60% in that fifteen year
time span. Growth tapered off beginning in 2000 and by 2004, enrollment began to slowly decline.
While the borough of Hatboro offered little space for new housing, Horsham moved from a
suburban-rural setting to a completely suburban community.
The School District of Hatboro-Horsham employs approximately 880 staff members. There are 34
administrators, 400 professional staff members, and 469 full and part-time support staff members.
Among the administrative staff, there is one superintendent, one assistant superintendent, one
business manager, nine directors, seven principals, and seven assistant principals. The professional
staff includes classroom teachers, guidance counselors, psychologists, librarians, nurses, and an
array of educational specialists. The district budget for 2017-2018 is $103,519,211. Approximately
75% of the revenue to support the budget is generated from local tax dollars.
The School District of Hatboro-Horsham’s motto, “Champions of Learning”, captures the essence and
heart of a forward thinking, progressive educational organization. The school board, parents, and
community members provide strong support for public education. The educational community
embraces the proud traditions of past successes and accomplishments, but is also open to new ideas
and directions. Since the district’s establishment, every building has received state recognition as a
Blue Ribbon school. Additionally, three elementary schools, as well as the Middle School and High
School, received National Blue Ribbon recognition. Three of our elementary schools have been
recognized on several occasions as Pennsylvania Distinguished Title I Schools.
Hatboro-Horsham School District's educational programs are rich and diverse. There is a strong
core program at every level that leads to meeting the annual indicators on virtually all benchmarked
areas of the Pennsylvania School Performance Profiles. Further, there is a tremendous variety of
exploratory programs, elective courses, and extra-curricular programs. Independent of this current
comprehensive planning effort, there are continuous improvement processes in place at every level.
As a result, there is a strong commitment to new initiatives in each school to support the academic,
social, and emotional needs of every child.
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Planning Committee
Name
Karen Fairclough
Sarah Feather
Steve Glaize
Karen Kanter
Sue King, Ed.D.
Jon Kircher
Joan Staples
Monica J. Taylor, Ed.D.
Sue Vaites
David Weber, Ed.D.
Dennis Williams
Steve Glaize
Nancy DeLucia
James Greenhalgh
Marge Lotter
Theresa Williams
Val Slott
Ilene McKinney
Amy Ambler
Lindsay Bellizzie
Steve Kistenmacher
Kevin Schlenker
Elizabeth Williams
Lee Boggs

Role
Administrator : Special Education
Administrator : Special Education
Administrator : Professional Education
Administrator : Professional Education Special
Education
Administrator : Professional Education
Administrator : Professional Education Special
Education
Administrator : Professional Education Special
Education
Administrator : Professional Education Special
Education
Administrator : Professional Education
Administrator : Professional Education
Administrator : Professional Education Special
Education
Building Principal : Professional Education
Business Representative : Professional Education
Business Representative : Professional Education
Community Representative : Professional
Education
Community Representative : Professional
Education
Ed Specialist - School Counselor : Professional
Education
Ed Specialist - School Psychologist : Professional
Education Special Education
Elementary School Teacher - Regular Education :
Professional Education
Elementary School Teacher - Regular Education :
Professional Education
Elementary School Teacher - Regular Education :
Professional Education
Elementary School Teacher - Regular Education :
Professional Education
Elementary School Teacher - Regular Education :
Professional Education
Elementary School Teacher - Special Education :
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Stacy Soricelli
Kim English-Murphy
Dianne Hitchens
JoAnn Perotti
Lisa Quinn
Theresa Weber
Jennifer Rubin
Yvonne Jackson
Jennifer Lewis
William Massinger
Kim Noble
Erika Schwanbeck
Melissa Leonard
Kimberly Myers
Annemarie Taylor
Sean Raymond
Rick Kerrigan
Rich Levin

Professional Education
High School Guidance Counselor : Professional
Education
High School Teacher - Regular Education :
Professional Education
High School Teacher - Special Education :
Professional Education
Intermediate Unit Staff Member : Professional
Education
Middle School Librarian : Professional Education
Elementary School Teacher - Regular Education :
Professional Education
Middle School Teacher - Special Education :
Professional Education
Parent : Professional Education
Parent : Professional Education
Parent : Professional Education
Parent : Professional Education
Parent : Professional Education
Special Education Coach : Professional Education
Special Education
Special Education Director/Specialist : Professional
Education Special Education
Speech and Language Pathologist : Professional
Education Special Education
Student : Professional Education
Student Services Director/Specialist : Professional
Education
Transition Coordinator : Professional Education
Special Education
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Core Foundations
Standards
Mapping and Alignment
Elementary Education-Primary Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: Infant-Toddler⟶Second
Grade
English Language Proficiency
Interpersonal Skills
School Climate

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Accomplished

Developing

Developing

Accomplished
Developing
Developing
Developing
Developing
Accomplished
Developing
Accomplished
Developing
Developing
Developing

Accomplished
Developing
Developing
Developing
Developing
Accomplished
Developing
Accomplished
Developing
Developing
Developing

Developing

Developing

Developing
Developing
Developing

Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
N/A
Elementary Education-Intermediate Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,

Developing
Developing
Developing
Developing
Developing

Developing
Developing
Developing
Accomplished
Developing
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Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate

Accomplished
Developing
Developing
Developing
Developing
Accomplished
Developing
Accomplished
Developing
Developing
Developing
Developing
Developing
Developing

Accomplished
Developing
Developing
Developing
Developing
Accomplished
Developing
Accomplished
Developing
Developing
Developing
Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
N/A
Middle Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Developing
Developing
Developing
Developing

Developing
Developing
Developing
Developing

Developing

Developing

Accomplished
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Accomplished
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
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Explanation for standard areas checked "Needs Improvement" or "Non Existent":
N/A
High School Level
Standards

Mapping

Alignment

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English Language Arts
PA Core Standards: Literacy in History/Social Studies,
Science and Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical Education
History
Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills
School Climate
World Language

Developing
Developing
Accomplished
Developing

Developing
Developing
Accomplished
Developing

Developing

Developing

Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Accomplished
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing
Developing

Explanation for standard areas checked "Needs Improvement" or "Non Existent":
N/A

Adaptations
Elementary Education-Primary Level
Checked answers
 Health, Safety and Physical Education
Unchecked answers
None.
Elementary Education-Intermediate Level
Checked answers
 Health, Safety and Physical Education
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Unchecked answers
None.
Middle Level
Checked answers
 Health, Safety and Physical Education
Unchecked answers
None.
High School Level
Checked answers
 Health, Safety and Physical Education
Unchecked answers
None.
Explanation for any standards checked:
Our adaptive PE program expands the existing Physical Education Standards to make
adaptations for differing student needs.

Curriculum
Planned Instruction
Elementary Education-Primary Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Accomplished
Accomplished
Accomplished
Developing

Processes used to ensure Accomplishment:
Resources provide clearly aligned units of instruction that encompass PA Core and
academic standards. We use a regular process of revision to common assessments in
content areas that incorporates consideration of student data. Curriculum mapping
procedures accompany adjustments to curricula.
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Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
N/A
Elementary Education-Intermediate Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Accomplished
Accomplished
Accomplished
Accomplished

Processes used to ensure Accomplishment:
Resources provide clearly aligned units of instruction that encompass PA Core and
academic standards. We use a regular process of revision to common assessments in
content areas that incorporates consideration of student data. Curriculum mapping
procedures accompany adjustments to curricula.
Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
N/A
Middle Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Accomplished
Accomplished
Accomplished
Developing

Processes used to ensure Accomplishment:
Resources provide clearly aligned units of instruction that encompass PA Core and
academic standards. We use a regular process of revision to common assessments in
content areas that incorporates consideration of student data. Curriculum mapping
procedures accompany adjustments to curricula.
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Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
N/A
High School Level
Curriculum Characteristics
Objectives of planned courses, instructional units or interdisciplinary
studies to be achieved by all students are identified for each subject area.
Content, including materials and activities and estimated instructional
time to be devoted to achieving the academic standards are identified.
The relationship between the objectives of a planned course,
instructional unit or interdisciplinary studies and academic standards
are identified.
Procedures for measurement of mastery of the objectives of a planned
course, instructional unit or interdisciplinary studies are identified.

Status
Accomplished
Accomplished
Developing
Developing

Processes used to ensure Accomplishment:
Resources provide clearly aligned units of instruction that encompass PA Core and
academic standards. We use a regular process of revision to common assessments in
content areas that incorporates consideration of student data. Curriculum mapping
procedures accompany adjustments to curricula.
Explanation for any standards areas checked "Needs Improvement" or "Non Existent". How
the LEA plans to address their incorporation:
N/A

Modification and Accommodations
Explain how planned instruction contains modifications and accommodations that allow all
students at all mental and physical ability levels to access and master a rigorous standards
aligned curriculum.
The district is currently working on several initiatives to improve access to rigorous
standards aligned curriculum for all students. At the elementary level, the revision of the
ELA curriculum and resource adoption was accompanied by revised expectations for
instructional practices. Professional development regarding instructional shifts include
modeling of instructional scaffolds expected to support students to participate in Tier I
instruction for ELA. All students taking PSSA are now expected to participate in Tier I
instruction with accommodated supports.
At the middle level ELA curriculum revisions included one rigorous on-standard curriculum
for grades 6-8. In addition to curriculum revisions, a plan was implemented to de-track ELA
over a three year period. ELA classes for sixth grade during the 2015-16 were
heterogeneously grouped along with Science and Socials Studies classes. Sixth and seventh
grade classes were heterogeneously grouped for 2016-17, and a plan is in place to do the
same for eighth grade for 2017-18.
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Instruction
Instructional Strategies
Checked Answers
 Formal classroom observations focused on instruction
 Walkthroughs targeted on instruction
 Annual Instructional evaluations
 Instructional Coaching
Unchecked Answers
 Peer evaluation/coaching
Regular Lesson Plan Review
Checked Answers
 Building Supervisors
Unchecked Answers
 Administrators
 Department Supervisors
 Instructional Coaches
 Not Reviewed
Provide brief explanation of LEA's process for incorporating selected strategies.
Instructional Leadership and Instructional Coach meetings provide the structure to identify
and ensure common practices with the implementation of the identified strategies.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
We will examine peer coaching and evaluation as possible components of a revised
differentiated supervision model.

Responsiveness to Student Needs
Elementary Education-Primary Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation
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If necessary, provide further explanation. (Required explanation if column selected was
Differentiated instruction is provided through small group "What I Need" time (WIN),
including daily intervention based on achievement data.
Elementary Education-Intermediate Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Full
Implementation
Full
Implementation
Full
Implementation
Full
Implementation

If necessary, provide further explanation. (Required explanation if column selected was
Differentiated instruction is provided through small group "What I Need" time (WIN),
including daily intervention based on achievement data.
Middle Level
Instructional Practices
Structured grouping practices are used to meet student needs.
Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

Status
Implemented in
50% or more of
district
classrooms
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
Differentiated instruction is provided through small group RTII, including intervention
based on achievement data.
High School Level
Instructional Practices
Structured grouping practices are used to meet student needs.

Status
Implemented in
50% or more of
district
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Flexible instructional time or other schedule-related practices are used
to meet student needs.
Differentiated instruction is used to meet student needs.
A variety of practices that may include structured grouping, flexible
scheduling and differentiated instruction are used to meet the needs of
gifted students.

classrooms
Full
Implementation
Full
Implementation
Implemented in
50% or more of
district
classrooms

If necessary, provide further explanation. (Required explanation if column selected was
Differentiated instruction is provided through a specific RTII intervention period. Students
can self-select additional support from teachers during this period, or may be assigned for
intervention based on achievement data.

Recruitment
Describe the process you implement to recruit and assign the most effective and highly
qualified teachers in order to meet the learning needs of students who are below
proficiency or are at risk of not graduating.

Administrative Procedure
1. Define your job requirements
Detail the essential functions of the job and the physical and mental capabilities required to
perform the essential functions.




Under the Americans with Disabilities Act (ADA) any employment practice that
adversely affects a qualified person with a disability who is able to perform the essential
functions of a job, with or without a reasonable accommodation, may constitute unlawful
discrimination.
Identify the skills, experiences and style that you seek.

2. Solicit a broad pool of candidates


Advertisements should be based upon job content. Avoid any criteria for age, sex,
race, religion, or other protected classification. Avoid implication of long-term employment.
Examples of terms that may be problematic: mature, energetic, Christian, permanent...




Avoid word of mouth advertising- perpetuates current workforce composition.
Advertisements will be posted on PAREAP and through other sources. Applicants
will be directed to School Recruiter and our website.
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3. Use a proper application tool


School Recruiter will collect and store all applications. Paper applications will not
be accepted.

4. Screen applications


Screening of applicants should be done in a consistent and objective manner. Only
consider job related data to determine if a candidate meets your qualifications.



Review applications and select candidates for initial telephone screening.


Log all information about screening into School Recruiter.

5. Determine Interview Process
An interview process that includes a diverse group of people and perspectives will often
result in the most successful hire. Identify the key stakeholders and include representatives
from the group to participate in the process.


Professional Staff


Must include a panel of administrators and teachers. Select a diverse group (other
schools, curriculum department, coaches)



Demonstration Lesson is required, if not familiar with candidate's teaching skills.



Final Interview will include the Director of HR and Assistant Superintendent for
contract positions.



o

Administrative Staff
o

Must include a panel of administrators. Select a diverse group (other schools,
curriculum department, coaches, parents)

o

Final Interview will include the cabinet.

o

All final candidates will receive a personal interview with hiring supervisor and
Assistant Superintendent.

Recommended candidates will be interviewed by the School Board of
Directors. Inclusion of Board Members in the panel interviews is recommended.



Support Staff
o

Must include a panel of a staff, including the hiring manager.
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6. Conduct a proper interview
Screening of applicants should be done in a consistent and objective manner. Only consider job
related data to determine if a candidate meets your qualifications.


Always be consistent and be prepared.


Prepare a structured list of questions to be asked to all applicants.



Avoid demonstrating favoritism or asking questions regarding protected classes.



The interview should be treated like a conversation, not an interrogation.



Physical Setting
o



Interview room should be clean, free of clutter and the climate should be
comfortable. Provide water for candidate and interview panel participants.
Explain the process to the applicant.



Make sure that the candidate feels welcome when he/she arrives. Greet the
candidate and introduce to panel.



Questions should be related to Ability, Willingness, Fit (in the organization)



Avoid Prohibited Topics
o

If a candidate offers information about a prohibited subject, ask a job related question
to get the interview on track, do not participate in the conversation.

Areas to Avoid:
o

Race, sex, religion, national origin, and citizenship.

o

Age including date of birth, graduation from high school or college.

o

Height and weight

o

Marital status
o

Parental status - It is unlawful to refuse to hire or to otherwise discriminate against
a woman because she is pregnant; pregnancy should be treated as any other
temporary disability. It is unlawful to have different policies for men or women
with regard to hiring, benefits, or childcare arrangements; this includes refusing
applicants who are single parents or who have children born out of wedlock.

o

Education - Focus on education absolutely required for position (credit hours of
early childhood education, certifications, training’s)

o

Arrests and convictions - automatic exclusion based on arrests or convictions is
unlawful, unless permissible under state law as a requirement of the job (i.e.
childcare)
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o

Credit - Questions or inquiries into a candidate’s credit should be avoided.

o

Friends or relatives - are not related to job performance and inquiries are unlawful.
o

Foreign citizenship or address - questions or conversations regarding citizenship
should be avoided.

o

Organization/memberships - should be limited to work related and should not be
phrased to elicit information about race, religion or natural origin.

o

Disability - Focus on individual’s ability to perform the essential functions of the job.

o

Sexual orientation.
o

Photograph - If you require a photograph or video in the application process, you
may reveal if the individual is in a protected class and expose yourself to potential
charges of discrimination.
Take careful notes
Allow time to answer candidates’ questions
Decide fairly and objectively
Elicit input from others to ensure objectivity

Assessments
Local Graduation Requirements
Course Completion
Total Courses
English
Mathematics
Social Studies
Science
Physical Education
Health
Music, Art, Family &
Consumer Sciences,
Career and Technical
Education
Electives
Minimum % Grade
Required for Credit
(Numerical Answer)

SY 17/18

SY 18/19

SY 19/20

26.00
5.00
4.00
3.00
3.50
1.00
1.00

26.00
5.00
4.00
3.00
3.50
1.00
1.00

26.00
5.00
4.00
3.00
3.50
1.00
1.00

1.50

1.50

1.50

7.00

7.00

7.00

60.00

60.00

60.00
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Graduation Requirement Specifics
We affirm that our entity requires demonstration of proficiency or above in each of the
following State academic standards: English Language Arts and Mathematics, Science and
Technology and Environment and Ecology, as determined through any one or a
combination of the following: Checked answers


Completion of secondary level coursework in English Language Arts (Literature),
Algebra I and Biology in which a student demonstrates proficiency on the associated
Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to
general policies) applies.



Completion of an Advanced Placement exam or International Baccalaureate exam
that includes academic content comparable to the appropriate Keystone Exam at a
score established by the Secretary to be comparable to the proficient level on the
appropriate Keystone Exam.

Unchecked answers


Locally approved and administered assessments, which shall be independently and
objectively validated once every 6 years. Local assessments may be designed to
include a variety of assessment strategies listed in 4.52(c) and may include the use
of one or more Keystone Exams. Except for replacement of individual test items that
have a similar level of difficulty, a new validation is required for any material
changes to the assessment. Validated local assessments must meet the following
standards:
I.

Alignment with the following State academic standards: English Language
Arts (Literature and Composition); Mathematics (Algebra I) and
Environment and Ecology (Biology).

II. Performance level expectations and descriptors that describe the level of
performance required to achieve proficiency comparable to that used for the
Keystone Exams.
III. Administration of the local assessment to all students, as a requirement for
graduation, except for those exempted by their individualized education
program under subsection (g), regarding special education students, or
gifted individualized education plan as provided in 16.32 (relating to GIEP).
IV. Subject to appropriations provided by law, the cost to validate local
assessments shall be evenly divided between the school district, AVTS or
charter school, including a cyber-charter school, and the Department. If the
Department does not provide sufficient funding to meet its share, local
assessments submitted for validation shall be deemed valid until a new
validation is due to the Department.
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V. The Department will establish a list of entities approved to perform
independent validations of local assessments in consultation with the Local
Assessment Validation Advisory Committee as provided in 4.52(f).
VI. School boards shall only approve assessments that have been determined to
meet the requirements of this subsection by an approved entity performing
the independent validation. If a school district, AVTS or charter school,
including a cyber-charter school, uses a local assessment that has not been
independently validated, the Secretary will direct the school entity to
discontinue its use until the local assessment is approved through
independent validation by an approved entity.


Not Applicable. Our LEA does not offer High School courses.

Local Assessments
Standards

WA

TD

NAT

DA

Arts and Humanities
Career Education and Work
Civics and Government
PA Core Standards: English
Language Arts
PA Core Standards: Literacy in
History/Social Studies, Science and
Technical Subjects
PA Core Standards: Mathematics
Economics
Environment and Ecology
Family and Consumer Sciences
Geography
Health, Safety and Physical
Education
History
Science and Technology and
Engineering Education
World Language

X

X
X
X

X
X

X

X

X

X

X

X

X

PSW

Other

X
X
X

X

X
X
X
X
X
X

X
X
X
X

X

X

X

X

X

X

X

X

X

X
X

Methods and Measures
Summative Assessments
Summative Assessments
Keystone Exams
PSSA
NAEP

EEP

EEI

ML

HS

X
X

X

X

X
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SAT
PSAT
ACT
Unit Tests
Teacher Developed CBE's
Portfolio Assessments
Scientific Experiments
Common Final Exams
Advanced Placement Exams

X
X

X
X
X
X
X
X
X
X
X

X

X
X
X
X

X
X
X
X
X

EEP

EEI

ML

HS

X
X
X
X
X
X

X
X
X
X

X
X

X

Benchmark Assessments
Benchmark Assessments
Reading Skills Assessments
Math Mid-Year Assessments
Science Performance Tasks
Writing Assessments
DIBELS
Accelerated Reader
Read 180
Constructed Response Tasks

X

X

X

X

X

X
X

Formative Assessments
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Diagnostic Assessments (CDTs, DRAs, DIBELS, STAR)
Fitness Assessments
Demonstration of Learning
Exit Slips
Progress Monitoring
Written Work (Students)
Pre-Assessments
Classroom Response Systems
Scientific Experiments
Teacher-Developed Formative Assessments
Checking for Understanding
Evidence-Based Responses

X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X
X
X
X
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HS

X

X

X

X
X

Formative Assessments

Diagnostic Assessments
Diagnostic Assessments
CDTs
DRAs
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DIBELS
Writing Prompts
Adaptive Physical Education Assessments

X
X
X

X
X

X
X

X
X

EEP

EEI
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HS

X
X

X
X

X
X
X

X
X
X

X
X
X
X
X
X

X
X
X
X
X
X

Validation of Implemented Assessments
Validation Methods
External Review
Intermediate Unit Review
LEA Administration Review
Building Supervisor Review
Department Supervisor Review
Professional Learning Community Review
Instructional Coach Review
Teacher Peer Review

Provide brief explanation of your process for reviewing assessments.
Assessments are designed collaboratively by the teachers of the courses. They receive
guidance from building and district instructional leaders, department heads, and
instructional coaches as part of this process. Post-assessment analyses are conducted with
the aim of improving the different instruments.

Development and Validation of Local Assessments
If applicable, explain your procedures for developing locally administered assessments and
how they are independently and objectively validated every six years.
All of our assessments are developed by teachers of the courses. We do not have a protocol
for independent, external validation.

Collection and Dissemination
Describe your system to collect, analyze and disseminate assessment data efficiently and
effectively for use by LEA leaders and instructional teams.
We have a number of protocols for this process at different levels. We employ an online
database, Performance Plus, to facilitate the scoring and analysis of many assessments and
to capture information for major external assessments. Additional processes include data
sessions during professional development, building-based analytical instruments, gradelevel meetings, and instructional coaching.
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Data Informed Instruction
Describe how information from the assessments is used to assist students who have not
demonstrated achievement of the academic standards at a proficient level or higher.
We have developed consistent RtII protocols at the elementary, middle, and high school
levels. Dedicated time is provided in the schedules at each level to allow for intervention
instruction outside of scheduled core instruction. Additionally, Title I assistants and literacy
specialists follow intervention protocols for students in need in grades K-8.

Assessment Data Uses
Assessment Data Uses
Assessment results are reported out by PA
assessment anchors or standards-aligned learning
objective.
Instructional practices are identified that are linked to
student success in mastering specific PA assessment
anchors, eligible content or standards-aligned
learning objectives.
Specific PA assessment anchors, eligible content or
standards-aligned learning objectives are identified
for those students who did not demonstrate sufficient
mastery so that teachers can collaboratively create
and/or identify instructional strategies likely to
increase mastery.
Instructional practices modified or adapted to
increase student mastery.
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X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

Provide brief explanation of the process for incorporating selected strategies.
Several benchmark assessments and common exams are reported at the standard/anchor
level and protocols for acting on results are utilized with input from teachers, instructional
leaders, and instructional coaches. Through these practices, curricular areas of need are
identified. In addition to informing course-level instructional strategies, standards-based
reports provide the means for instructors to group flexibly based on need.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
We are in the process of integrating Common Core Standards into our existing curriculum
and assessments.
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Distribution of Summative Assessment Results
Distribution Methods
Course Planning Guides
Directing Public to the PDE & other Test-related
Websites
Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and School Board
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook

EEP

EEI
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HS

X

X

X

X

X
X
X
X

X
X
X
X

X
X
X
X

X
X
X
X

X
X

X
X

X
X

X
X

Provide brief explanation of the process for incorporating selected strategies.
These strategies focus on the reporting of results for summative assessments as well
as other state mandates such as the School Performance Profile. Teachers utilize letters to
inform parents of progress on several summative and diagnostic assessments.

Provide brief explanation for strategies not selected and how the LEA plans to address their
incorporation.
Our current reporting practices are comprehensive and meet the needs of stakeholders.

Safe and Supportive Schools
Assisting Struggling Schools
Describe your entity’s process for assisting schools that either do not meet the annual
student achievement targets or experience other challenges, which deter student
attainment of academic standards at a proficient level or higher.
If your entity has no struggling schools, explain how you will demonstrate continued
growth in student achievement.
The School District of Hatboro-Horsham is committed to preparing and challenging
students, especially historically underperforming populations, to achieve their maximum
potential by providing exemplary and innovative educational programs through a
supportive collaboration of educators, students, parents, and community. Supports will be
put in place so that students will achieve or exceed established district benchmarks for
performance on local, state, and national assessments. In order to meet these short and
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long term goals, our school district will continue to provide a wide array of professional
development for staff, and instructional support services for our students and families.

Programs, Strategies and Actions
Programs, Strategies and Actions
Biennially Updated and Executed Memorandum of
Understanding with Local Law Enforcement
School-wide Positive Behavioral Programs
Conflict Resolution or Dispute Management
Peer Helper Programs
Safety and Violence Prevention Curricula
Student Codes of Conduct
Comprehensive School Safety and Violence
Prevention Plans
Purchase of Security-related Technology
Student, Staff and Visitor Identification Systems
Placement of School Resource Officers
Student Assistance Program Teams and Training
Counseling Services Available for all Students
Internet Web-based System for the Management of
Student Discipline
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X
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Explanation of strategies not selected and how the LEA plans to address their
incorporation:
N/A

Screening, Evaluating and Programming for Gifted Students
Describe your entity’s awareness activities conducted annually to inform the public
of the gifted education services and programs offered (newspaper, student
handbooks, school website, etc.)
Hatboro-Horsham School District Annual Public notice explaining gifted education services
and programs is published on an annual basis in all elementary and secondary level student
handbooks, the school website, school calendar, in addition to being published on the school
website. The notice includes information on available services in addition how to begin the
evaluation process. Gifted support teachers and school counselors are available during back
to school, open house, and similar evening events to discuss programming with interested
parties and promote program awareness.
Describe your entity’s process for locating students who are thought to be gifted and
may be in need of specially designed instruction (screening).
Hatboro-Horsham School District employs a variety of processes K-12 to locate students
who may be in need of gifted support services. These processes include an electronic
screening tool that synthesizes student achievement, grades, and PSSA data (if
available) and alerts psychologists of high achieving students three times per year at
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the elementary level (K-5), discussion of student needs at team meetings K-12, which
includes the review of school-wide CDT data when applicable, other universal screening
measures, district assessments, rates of acquisition and retention, parent and teacher
observational and survey data, and if applicable IEP or 504 plans. The records for students
who move in to the district are also reviewed for potential indicators which include current
and historical grades, class placement, and any available GIEP, IEP, or 504 documents.
Students are also screened based upon parent or teacher request.
Describe your entity’s procedures for determining eligibility (through multiple
criteria) and need (based on academic strength) for potentially mentally gifted
students (evaluation).
Hatboro-Horsham School District uses multiple criteria to determine eligibility for gifted
support services as defined by Chapter 16. Teacher and parent input, exceptional academic
achievement as documented by standardized and curriculum based measures, and a formal
assessment of cognitive functioning are each included in the evaluation process. Students
are eligible for gifted support services when possessing an IQ of 130 or above or when
multiple criteria indicate gifted ability. Multiple criteria includes an analysis of cognitive
ability in addition, but not limited to, a review of achievement, rates of acquisition and
retention, documented early skill development, and information and checklists provided by
parents and classroom teachers regarding student aptitudes, interests, and achievement
outside of the school setting. Parents or teachers are able to refer students in writing for
evaluation not more than once per school year to determine eligibility for services. These
requests are first provided to the school counselor in each building. Students may be
first referred to the screening process prior to the district initiating a formal evaluation.
Throughout the evaluation process, which is coordinated by a certified school psychologist
and takes no longer than 60 days from receipt of a signed permission to evaluate, the
psychologist and other multidisciplinary team members gather data to ensure that there are
no intervening factors that may mask giftedness such as disability, socio-economic status,
gender, language acquisition, or racial bias. A Gifted Written Report is then issued and
reviewed with the multi-disciplinary team. Parents/Guardians are provided with
Procedural Safeguards to ensure due process rights throughout this process.
Describe the gifted programs* being offered that provide opportunities for
acceleration, enrichment or both. *The word "programs" refers to the continuum of
services, not one particular option.
Hatboro-Horsham School District provides a continuum of services for students eligible for
gifted support services. All services are based upon individualized needs as identified in the
initial evaluations, reevaluations, and subsequent GIEPs. Support services may include
independent study, pull-out instructional supports, and/or push-in supports. Curricular
extensions are available to allow students with an intense interest in a particular area to
explore the topic. Grade level acceleration is available and most often occurs in
mathematics. This acceleration may occur within the building, involve the use of on-line
courses, or necessitate an elementary student taking courses at the middle school or a
middle school student taking courses at the high school. At the elementary level, services
are provided in each of the five elementary buildings during enrichment and designated
pull-out support periods. Children are able to work across grade levels and buildings. Gifted
Support teachers also consult with general education teachers to assure that content is
differentiated at the appropriate levels in math, language arts, science, and social studies
classes. Students who display an interest in a topic or area can engage in an independent
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study highlighting their talents. At the secondary level, the students are supported in a
variety of ways including the use of student-selected seminars based upon areas of interest,
independent study, pull-out support services, pre-advanced placement seminars (when
available) at the middle school level, the use of a maker space, and community service
projects. Additionally, at the high school level, many students participate in Advanced
Placement Courses, honors courses, and culturally enriching trips to expand their
experiences beyond the immediate community. The ultimate goal for all of our programs is
to provide students K-12 with the opportunities to expand, enhance, and extend their
learning which will allow the students to reach their post-secondary goals.

Developmental Services
Developmental Services
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Diagnostic, Intervention and Referral Services
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Accommodations and Modifications
Administration of Medication
Assessment of Academic Skills/Aptitude for Learning

X
X
X

X
X
X

X
X
X

X
X
X

Academic Counseling
Attendance Monitoring
Behavior Management Programs
Bullying Prevention
Career Awareness
Career Development/Planning
Coaching/Mentoring
Compliance with Health Requirements –i.e.,
Immunization
Emergency and Disaster Preparedness
Guidance Curriculum
Health and Wellness Curriculum
Health Screenings
Individual Student Planning
Nutrition
Orientation/Transition
RTII/MTSS
Wellness/Health Appraisal
Student Assistance Program
Substance Abuse Prevention and Community
Outreach
Explanation of developmental services:
N/A

Diagnostic, Intervention and Referral Services
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Assessment/Progress Monitoring
Casework
Crisis Response/Management/Intervention
Individual Counseling
Intervention for Actual or Potential Health Problems
Placement into Appropriate Programs
Small Group Counseling-Coping with life situations
Small Group Counseling-Educational planning
Small Group Counseling-Personal and Social
Development
Special Education Evaluation
Student Assistance Program

X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X

X
X
X
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X
X

X

X

X

X

X
X
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X

X
X

X
X
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Explanation of diagnostic, intervention and referral services:
N/A

Consultation and Coordination Services
Consultation and Coordination Services
Alternative Education
Case and Care Management
Community Liaison
Community Services Coordination (Internal or
External)
Coordinate Plans
Coordination with Families (Learning or Behavioral)
Home/Family Communication
Managing Chronic Health Problems
Managing IEP and 504 Plans
Referral to Community Agencies
Staff Development
Strengthening Relationships Between School
Personnel, Parents and Communities
System Support
Truancy Coordination
Explanation of consultation and coordination services:
N/A

Communication of Educational Opportunities
Communication of Educational Opportunities
Course Planning Guides
Directing Public to the PDE & Test-related Websites

X

X
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Individual Meetings
Letters to Parents/Guardians
Local Media Reports
Website
Meetings with Community, Families and Board of
Directors
Mass Phone Calls/Emails/Letters
Newsletters
Press Releases
School Calendar
Student Handbook
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X
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Communication of Student Health Needs
Communication of Student Health Needs
Individual Meetings
Individual Screening Results
Letters to Parents/Guardians
Website
Meetings with Community, Families and Board of
Directors
Newsletters
School Calendar
Student Handbook

Frequency of Communication
Elementary Education - Primary Level
 Quarterly
Elementary Education - Intermediate Level
 Quarterly
Middle Level
 Monthly
High School Level
 Monthly

Collaboration for Interventions
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Describe the collaboration between classroom teachers and individuals providing
interventions regarding differing student needs and academic progress.
Hatboro-Horsham provides its staff the resources, training, collaboration, and consultation
necessary children with differing abilities to be able to participate to the maximum degree
in the regular education setting. At the secondary and elementary levels, teams of teachers,
and specialists, including counselors and psychologists, work together, meeting on regular
basis to identify students who are struggling academically, socially, or behaviorally and
develop, implement, and monitor interventions accordingly. Specific intervention periods
are designated at the elementary and middle school levels. Collaborative models are in
place for multiple subjects across the district, pairing regular and special education
teachers, paraprofessionals, and related service providers in the delivery of interventions
and specially designed instruction. The utilization of a co-teaching model helps the district
ensure that the students with disabilities within the district are educated to the maximum
extent possible with non-disabled peers in the regular education setting.

Community Coordination
Describe how you accomplish coordination with community operated infant and toddler
centers, as well as preschool early intervention programs. In addition, describe the
community coordination with the following before or after school programs and services
for all grade levels, including pre-kindergarten, if offered, through grade 12.
1.
2.
3.
4.

Child care
After school programs
Youth workforce development programs
Tutoring

The majority of the District’s connections with early childhood centers are facilitated
through direct collaboration with the Director of the District operated preschool program
and the Montgomery County Intermediate Unit. In addition, the district hosts a specialized
preschool program for children with disabilities operated by the MCIU in one of its
elementary schools and provides space for early intervention providers to deliver speech
and language instruction. Through the early intervention transition process district staff
including psychologists, speech and language therapists, occupational therapists, and
physical therapists, visit and observe local programs, collaborating with preschool
personnel to support current and future student programming.
Child Care
The Hatboro-Horsham School District offers an array of different programs to meet the
child care needs of our community stakeholders. Hatboro-Horsham’s Child Care Programs
are licensed by the Department of Public Welfare/ Office of Child Development and Early
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Learning and is actively involved in the Keystone Stars Initiative. Members of the Child Care
staff receive 6 hours of training annually in the following areas:


Student health, child development, early childhood and special education



Supervision, discipline, and guidance of children



Nutrition for children
Additionally, the Child Care staff receives training in first aide, fire safety, and emergency
preparedness. Our summer camp staff also receives water safety training.
Our School District offers the following programs:



Four-Year Old Preschool Program
(Established in 2009) -This is a fee-based, full day program intended to prepare children for
Kindergarten. In September 2009 the program opened with one class. Since that time the
program has grown rapidly and recently added a third section at a second site. Our young
learners engage in academic activities utilizing instructional delivery models aligned with
the Kindergarten curriculum such as FOSS Science, Everyday Math, and Fundations
Handwriting. The ratio of adult staff members to children is 1 to10.



Before & After School Program
(Established in 1997) - Hatboro-Horsham’s school-based before-school, after-school, and
summer programs are an important and integral part of a broader system of student
support services that are helping to meet the growing need for young people to have safe
supervised places to go and structured, engaging activities in which to participate during
non-school hours. This program operates prior to the start of the school day and following
afternoon dismissal. Children are provided an opportunity to engage in arts and crafts,
indoor and outdoor play, and homework completion.



Summer Camp Program
(Established in 1997) - This is a full day program for children entering Kindergarten
through Seventh Grade in the fall of the upcoming academic year. Students go on weekly
fieldtrips, participate in weekly swimming sessions, enjoy arts and crafts activities, and
engage in group sporting and club activities



Transition program for students with IEPs
Hatboro-Horsham offers a coordinated set of activities for students with IEPs throughout
their senior high school experience and currently operates its own Transition Program. We
provide community based training for appropriate students with at the high school and
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middle school levels, which includes job sites within our high school middle school and
outside community. This program is supported by the District's Transition Coordinator in
addition to 4 job coaches at the High School and 4 job coaches (1 period per day) at the
Middle School Level. Comprehensive transition services including job exploration, job
shadowing, job coaching, courses at Eastern Center for Arts and Technology, and Work
Study support our students in reaching their desired outcomes after graduation. Our high
school provides a fully furnished modular unit to help those students who require
instruction in Daily Living Skills and runs a Cafe at the High School bimonthly during the
school year. Guidance counselors offer services for career decision-making. Course work to
designed develop needed skills, credits for graduation, participation in the programming at
the Eastern Center for Arts and Technology, participation in exploratories, supervised job
training both in district and community based, and work study, daily living skills for
independence and participation in the community, and connections with the Office of
Vocational Rehabilitation are offered sequentially to each student until graduation.



After-School Tutoring
Twice a week, for one hour after the normal instructional day ends, students in grades 1
through 5 are given remediation in the areas of math, reading, language arts, and test
readiness. This opportunity is afforded to eligible learners in all of our elementary schools.
Instruction is provided by district teachers certified in elementary education.



Title I Program
Students who meet eligibility requirements participate in a remedial program that focuses
on phonemic awareness, phonics, fluency, vocabulary, text comprehension, writing, and
math. This opportunity is afforded to eligible learners in three of our elementary schools on
a daily basis during the math and literacy block. Qualifications of Title I Assistants meet
federal guidelines.



Summer Academy
Students, with weaknesses in the areas of word recognition, comprehension, problem
solving and/or math computation are eligible to participate in our summer school academy
program. Technology is integrated into a significant portion of the summer reading
instructional program. The software used is research based and proven to be effective in
impacting student learning. The summer academy is held for a period of four weeks.

Preschool Agency Coordination
Explain how the LEA coordinates with agencies that serve preschool age children with
disabilities.
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1. Address coordination activities designed to identify and serve children with
disabilities and the supports and accommodations available to ensure both physical
and programmatic access.
2. Address pre-kindergarten programs operated directly by the LEA and those
operated by community agencies under contract from the LEA.
3. Describe how the LEA provides for a smooth transition from the home setting and
any early childhood care or educational setting the students attend, to the school
setting.
The district works with the Montgomery County Intermediate Unit #23 to coordinate
services. We have successfully completed the guidelines and met the conditions for
inclusion in the Success By 6 program. Additionally, we have achieved a Keystone STAR 4
rating through the United Way.

Materials and Resources
Description of Materials and Resources
Elementary Education-Primary Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Accomplished
Accomplished
Accomplished

Provide explanation for processes used to ensure Accomplishment.
N/A

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
N/A
Elementary Education-Intermediate Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of

Status
Accomplished
Accomplished
Accomplished
Accomplished

36
student motivation, performance and educational needs
Provide explanation for processes used to ensure Accomplishment.
N/A

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
N/A
Middle Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
We have identified and are adapting resources for middle level ELA. In math we have
adopted a PA Core aligned resource in grade eight and are in a review process for resources
to support grades six and seven. Science and Social Studies materials have been purchased
or selected to align with PA Academic Standards.

Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
N/A
High School Level
Material and Resources Characteristics
Aligned and supportive of academic standards, progresses level to level
and demonstrates relationships among fundamental concepts and skills
A robust supply of high quality aligned instructional materials and
resources available
Accessibility for students and teachers is effective and efficient
Differentiated and equitably allocated to accommodate diverse levels of
student motivation, performance and educational needs

Status
Accomplished
Developing
Developing
Developing

Provide explanation for processes used to ensure Accomplishment.
We are in a review process at this time to align resources in Biology. Resources for Math
and ELA are aligned with PA Core Standards.
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Explanation for any row checked "Needs Improvement" or "Non Existent". How the LEA
plans to address their incorporation:
N/A

SAS Incorporation
Elementary Education-Primary Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
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Health, Safety and Physical Education

History

Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
Early Childhood Education: Infant-Toddler to Second Grade

English Language Proficiency

Interpersonal Skills

School Climate

classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Not Applicable
Not Applicable
Not Applicable
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

Further explanation for columns selected "less than 50%.”
We continue to utilize resources from SAS as needed to align curriculum with PA Core
Standards.
Elementary Education-Intermediate Level
Standards
Arts and Humanities

Career Education and Work
Civics and Government

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
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PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency
Interpersonal Skills

district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Not Applicable
Not Applicable
Not Applicable
Implemented in
less than 50% of
district
classrooms
Implemented in
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less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

School Climate

Further explanation for columns selected "less than 50%.”
We continue to utilize resources from SAS as needed to align curriculum with PA Core
Standards.
Middle Level
Standards
Arts and Humanities

Career Education and Work

Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
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Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency

Interpersonal Skills

School Climate

World Language

classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Not Applicable
Not Applicable
Not Applicable
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

Further explanation for columns selected "less than 50%.”
We continue to utilize resources from SAS as needed to align curriculum with PA Core
Standards.
High School Level
Standards
Arts and Humanities
Career Education and Work

Status
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
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Civics and Government

PA Core Standards: English Language Arts

PA Core Standards: Literacy in History/Social Studies, Science and
Technical Subjects

PA Core Standards: Mathematics

Economics

Environment and Ecology

Family and Consumer Sciences

Geography

Health, Safety and Physical Education

History

Science and Technology and Engineering Education
Alternate Academic Content Standards for Math
Alternate Academic Content Standards for Reading
American School Counselor Association for Students
English Language Proficiency

district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
50% or more of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
50% or more of
district
classrooms
Not Applicable
Not Applicable
Not Applicable
Implemented in
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less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms
Implemented in
less than 50% of
district
classrooms

Interpersonal Skills

School Climate

World Language

Further explanation for columns selected "less than 50%.”
We continue to utilize resources from SAS as needed to align curriculum with PA Core
Standards.

Professional Education
Characteristics
District’s Professional Education Characteristics
Enhances the educator’s content knowledge in the
area of the educator’s certification or assignment.
Increases the educator’s teaching skills based on
effective practice research, with attention given to
interventions for struggling students.
Increases the educator's teaching skills based on
effective practice research, with attention given to
interventions for gifted students.
Provides educators with a variety of classroom-based
assessment skills and the skills needed to analyze and
use data in instructional decision making.
Empowers educators to work effectively with parents
and community partners.
District’s Professional Education Characteristics
Provides the knowledge and skills to think and plan
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for struggling students
are aligned to each other, as well as to Pennsylvania’s
academic standards.
Provides the knowledge and skills to think and plan

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

X

EEP

EEI

ML

HS

X

X

X

X

X

X

X

X

44
strategically, ensuring that assessments, curriculum,
instruction, staff professional education, teaching
materials and interventions for gifted students are
aligned to each other, as well as to Pennsylvania's
academic standards.
Provides leaders with the ability to access and use
appropriate data to inform decision making.
Empowers leaders to create a culture of teaching and
learning, with an emphasis on learning.
Instructs the leader in managing resources for
effective results.

X

X

X

X

X

X

X

X

X

X

X

X

Provide brief explanation of your process for ensuring these selected characteristics.
A range of professional development delivery modes is used to implement professional
development, including pull-out modeling of instructional best practices, scheduled
professional development on In-service days and Act 80 early dismissal days, professional
learning communities, instructional coaching cycles, and embedded classroom applications.
In addition to the connected professional development described, the teacher evaluation
plan includes options for flexible teacher-determined learning through the differentiated
supervision plan, and various professional learning community structures.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
N/A

Educator Discipline Act 126, 71
Provides educators with mandated reporter training, totaling 3 hours, every 5 years as
outlined in Act 126.
Questions
The LEA has conducted the required training on:
12/31/2016 Training was completed by all employees on December 31, 2016
Provides educators with four (4) hours of professional development in youth suicide
awareness and prevention every five (5) years for professional educators in grades six
through twelve as outlined in Act 71.
Questions
The LEA has conducted the training on:
12/31/2016 Training was completed by all employees on December 31, 2016
Provides educators with four (4) hours of professional development every five (5) years for
professional educators that are teaching the curriculum in which the Child Exploitation
Awareness Education program is incorporated as outlined in Act 71.
Questions
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The LEA has conducted the training on:
12/31/2016 Training was completed by all employees on December 31, 2016

Strategies Ensuring Fidelity
Checked answers
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target instructional areas that need strengthening.
 Using disaggregated student data to determine educators’ learning priorities.
 Professional Development activities are based upon detailed needs assessments that
utilize student assessment results to target curricular areas that need further
alignment.
 Professional Development activities are developed that support implementation of
strategies identified in your action plan.
 Clear expectations in terms of teacher practice are identified for staff implementation.
 An implementation evaluation is created, based upon specific expectations related to
changes in teacher practice, which is used to validate the overall effectiveness of the
professional development initiative.
 The LEA has a systemic process that is used to validate whether or not providers have
the capacity to present quality professional development.
 Administrators participate fully in all professional development sessions targeted for
their faculties.
 Every professional development initiative includes components that provide ongoing
support to teachers regarding implementation.
 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom
observations).
 Professional Education is evaluated to show its impact on teaching practices and
student learning.
Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
Professional developers are vetted carefully using the MCIU and PaTTAN networks, and
analyzing the alignment of content against the research for best practices. Through our
instructional leadership team meetings, professional education committee, curriculum
team, and administrative team, we assess the effectiveness of our practices and determine
future needs. Embedded evaluation tools provide teacher feedback for specific learning
sessions.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
N/A
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Induction Program
Checked answers


Inductees will know, understand and implement instructional practices validated by
the LEA as known to improve student achievement.



Inductees will assign challenging work to diverse student populations.



Inductees will know the basic details and expectations related to LEA-wide
initiatives, practices, policies and procedures.



Inductees will know the basic details and expectations related to school initiatives,
practices and procedures.



Inductees will be able to access state curriculum frameworks and focus lesson
design on leading students to mastery of all state academic standards, assessment
anchors and eligible content (where appropriate) identified in the LEA's curricula.



Inductees will effectively navigate the Standards Aligned System website.



Inductees will know and apply LEA endorsed classroom management strategies.



Inductees will know and utilize school/LEA resources that are available to assist
students in crisis.



Inductees will take advantage of opportunities to engage personally with other
members of the faculty in order to develop a sense of collegiality and camaraderie.



Inductees participate in the following additional topics: Mandatory reporting,
Educator Effectiveness, Special education regulations, Differentiation for all
learners, Equity and Diversity topics

Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
Systematic professional learning sessions are structured for each inductee with a
designated instructional coach providing embedded professional development.

Provide brief explanation for strategies not selected and how you plan to address their
incorporation.
N/A
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Needs of Inductees
Checked answers


Frequent observations of inductee instructional practice by a coach or mentor to
identify needs.



Frequent observations of inductee instructional practice by supervisor to identify
needs.



Regular meetings with mentors or coaches to reflect upon instructional practice to
identify needs.



Student PSSA / Growth and Performance data.



Standardized student assessment data other than the PSSA.



Classroom assessment data (Formative & Summative).



Inductee survey (local, intermediate units and national level).



Review of inductee lesson plans.



Review of written reports summarizing instructional activity.



Submission of inductee portfolio.



Knowledge of successful research-based instructional models.



Information collected from previous induction programs (e.g., program evaluations
and second-year teacher interviews).

Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
Systematic professional learning sessions and feedback opportunities are structured for
each inductee with a designated instructional coach providing embedded professional
development.

Provide a brief explanation for strategies not selected and your plan to address their
incorporation.
N/A
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Mentor Characteristics
Checked answers






Pool of possible mentors is comprised of teachers with outstanding work performance.
Potential mentors have similar certifications and assignments.
Potential mentors must model continuous learning and reflection.
Potential mentors must have knowledge of LEA policies, procedures and resources.
Potential mentors must have demonstrated ability to work effectively with students and
other adults.
 Potential mentors must be willing to accept additional responsibility.
 Mentors must complete mentor training or have previous related experience (e.g.,
purpose of induction program and role of mentor, communication and listening skills,
coaching and conferencing skills, problem-solving skills and knowledge of adult learning
and development).
 Mentors and inductees must have compatible schedules so that they can meet
regularly.
Unchecked answers
None.
Provide brief explanation of your process for ensuring these selected characteristics.
Systematic professional learning sessions and feedback opportunities are structured for
each mentor with a designated instructional coach providing embedded professional
development.

Provide brief explanation for characteristics not selected and how you plan to address their
incorporation.
N/A

Induction Program Timeline
Topics
Code of Professional Practice and Conduct for
Educators
Assessments
Best Instructional Practices
Safe and Supportive Schools
Standards
Curriculum
Instruction
Accommodations and Adaptations for diverse
learners

Aug- Oct- Dec- Feb- Apr- JunSep Nov Jan Mar May Jul
X

X
X
X
X
X
X
X

X
X
X
X
X
X

X
X

X
X
X
X

X
X
X
X
X
X
X

X

X

X

X
X
X

X
X
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Data informed decision making
Materials and Resources for Instruction

X
X

X
X

X
X

X
X

X
X

If necessary, provide further explanation.
N/A

Monitoring and Evaluating the Induction Program
Identify the procedures for monitoring and evaluating the Induction program.
The Hatboro-Horsham School District Induction Committee is comprised of district office
administrators, building administrators, instructional coaches, and teachers. The Induction
Committee is responsible for evaluating the effectiveness of the induction program and
recommending changes to the district office administrators. This evaluation is completed
each year and is considered in the planning of the induction program for the following year.

Recording Process
Identify the recording process for inductee participation and program completion. (Check
all that apply)Checked answers


Mentor documents his/her inductee's involvement in the program.



A designated administrator receives, evaluates and archives all mentor records.



School/LEA maintains accurate records of program completion and provide a
certificate or statement of completion to each inductee who has completed the
program.



LEA administrator receives, tallies, and archives all LEA mentor records.



Completion is verified by the LEA Chief Executive Officer on the Application for
Level 2 Certification.

Unchecked answers
None.

Special Education
Special Education Students
Total students identified: 884

Identification Method
Identify the District's method for identifying students with specific learning disabilities.
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Hatboro-Horsham School District utilizes the discrepancy model for the identification of
students with Specific Learning Disabilities. As part of the district’s obligation to establish
their own criteria for determining whether a child has a specific learning disability,
Hatboro-Horsham School District follows the following criteria:

Hatboro-Horsham School District employs a process to rule out lack of exposure to
appropriate reading and math instruction as the primary cause of academic performance
deficits. The Hatboro-Horsham School District also employs a process that rules out vision,
hearing, or motor problems, mental retardation, emotional disturbance, cultural and/or
environmental issues, and/or Limited English Proficiency as the primary cause of academic
performance deficits. In addition, for students who have had adequate exposure to
instruction in Hatboro-Horsham School District schools, the District determines, as part of
its pre-referral assessment process, the extent to which the child has responded to core and
remedial academic instruction by qualified personnel and systematic progress monitoring.
When the team is able to rule out lack of exposure, and when the student has not responded
to core and academic instruction at levels likely to enable him or her to meet age and gradeappropriate academic standards in oral expression, listening comprehension, written
expression, basic reading skill, fluency skill, reading comprehension, mathematics
calculation, and/or mathematics problem-solving, the District conducts norm-referenced
tests of intelligence and achievement that enable it to perform a valid cognitive profile
analysis and to compare relative weaknesses in the cognitive profile with significant
weaknesses in the achievement profile. Such weaknesses, if established, are compared to
instructional data to establish ecological validity. When significant weaknesses in the
cognitive-achievement profile align with weaknesses in performance in the classroom, the
student is identified as having a specific learning disability in the affected area.

Enrollment
Review the Enrollment Difference Status. If necessary, describe how your district plans to
address any significant disproportionalities.
The data is publicly available via the PennData website. You can view your most recent
report. The link is:
https://penndata.hbg.psu.edu/PublicReporting/DataataGlance/tabid/2523/Default.aspx
Hatboro-Horsham School District does not have any significant disproportionalities in this
area.

Non-Resident Students Oversight
1. How does the District meet its obligation under Section 1306 of the Public School
Code as the host District at each location?
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2. How does the District ensure that students are receiving a free appropriate public
education (FAPE) in the least restrictive environment (LRE)?
3. What problems or barriers exist which limit the District's ability to meet its
obligations under Section 1306 of the Public School Code?
Hatboro-Horsham School District acknowledges that under Section 1306 of the
Pennsylvania School Code, as the host district to a group home located within district
boundaries, we are required to allow non-resident students residing in the facility to
attend school within the district until the student receives a diploma or completes the
school year during which he/she turns 21 years of age. Hatboro-Horsham's Admissions
Policy ensures that non-resident students have an entitlement to education. The policy
includes provisions for timely enrollment, to be within 5 business days of the initial
application for enrollment. The District Registrar works closely with the Director of Special
Education and Special Services, Special Education Supervisors, and Administrative support
staff to ensure that documents of transferring students are obtained and reviewed in a
timely manner. The District maintains a collaborative relationship with staff at ChildFirst
Services Inc. to ensure open communication and timely response to requests/ concerns
from either party. All non-resident students entering the district are assigned a school
counselor and are provided with opportunity to participate in all district activities and
programming as per district procedure.
For students eligible for services under Chapter 14, the district follows the same procedures
and continuum of services in place for resident students in making decisions through the
IEP team regarding the goals, specially designed instruction, and educational placement for
each student, with a focus being on supporting students in the least restrictive environment
within in district programming. A comprehensive re-evaluation is completed for all nonresident students to ensure continued eligibility for services, proper educational placement,
and an understanding of strengths and needs of the student. A provisional IEP is put in place
to deliver comparable services as indicated in the transferred IEP until the re-evaluation is
complete. This process is overseen by the School Psychologist and Special Education
Administration. Similarly, should a student appear to have "thought to be" status in terms
of suspicion of a disability, Hatboro-Horsham School District maintains responsibility for
locating, identifying, and evaluating those students to ensure the provision of FAPE. When
necessary, if attempts are unsuccessful in obtaining parent involvement, Hatboro-Horsham
School District follows the MCIU Surrogate Parent Procedure. The district makes numerous
attempts to contact biological or custodial parents with the support of the group home
facility via phone calls, e-mail, regular mail and certified mails in addition to exploring court
documentation to determine if educational rights have been awarded to a specific guardian.
If unsuccessful in locating a responsible party, a referral is made to the MCIU surrogate
parent coordinator.
At present time, there are no barriers that exist that limit the district's ability to meet its
obligations under Section 1306. All parties have worked together and collaborated to
ensure that timely communication takes place. Lack of records does not preclude
enrollment in school and intensive interagency support is requested and provided by the
MCIU and/or PaTTAN for students whom the district has difficulty placing in a program. At
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present time no students require surrogate parents.

Incarcerated Students Oversight
Describe the system of oversight the District would implement to ensure that all
incarcerated students who may be eligible for special education are located, identified,
evaluated and when deemed eligible, are offered a free appropriate public education
(FAPE).
The Montgomery County Intermediate Unit, in conjunction with the Juvenile Probation
department of the county takes responsibility for providing FAPE to eligible students from
Hatboro-Horsham School District. Both agencies inform the district of the services being
provided as well as the discharge date for any student so that the district can be prepared to
continue FAPE upon the child's return to district. District staff share student information
upon request and act as consultants when needed. All Child Find and due process guidelines
are followed as if the child was attending a public school within the state. Requests for
evaluations of incarcerated students are referred to the Montgomery County Intermediate
Unit. In the event that a child is incarcerated outside of the county, the district coordinates
services with the appropriate Intermediate Unit and/or county agency in the same manner
as described above.
Upon a student's anticipated return to the public school setting from a correctional facility,
a re-entry meeting may be held with the parent, student, school administrators, school
counselor, special education teacher, regular education teacher, and parole officer (if
applicable) prior to the student's return to school. During this time, an updated credit
evaluation is completed, the IEP is reviewed and revised if necessary, and a behavioral
contract may be developed and signed. The team will also discuss whether or not a
reevaluation is warranted in addition to discussing possible educational placements located
in and outside of the district. Should the IEP team determine that a student's needs would
be best served in an alternative placement with counseling services outside of the district,
the student's progress would be reviewed at the end of each semester to determine when
returning to educational programming within the public school setting was appropriate.

Least Restrictive Environment
1. Describe the District procedures, which ensure that, to the maximum extent
appropriate, children with disabilities, including those in private institutions, are
educated with non-disabled children, and that removal from the regular education
environment only occurs when education in that setting with supplementary aids
and services, cannot be achieved satisfactorily.
2. Describe how the District is replicating successful programs, evidence-based
models, and other PDE sponsored initiatives to enhance or expand the continuum of
supports/services and education placement options available within the District to
support students with disabilities access the general education curriculum in the
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least restrictive environment (LRE). (Provide information describing the manner in
which the District utilizes site-based training, consultation and technical assistance
opportunities available through PDE/PaTTAN, or other public or private agencies.)
3. Refer to and discuss the SPP targets and the district's percentages in the Indicator 5
section - Educational Environments. Also discuss the number of students placed out
of the district and how those placements were determined to assure that LRE
requirements are met.
Hatboro-Horsham provides its staff the resources, training, collaboration, and consultation
necessary for its children with disabilities to be able to function to the maximum degree
possible in the regular education setting. Collaborative models are in place in core subject
areas. These subjects may include Social Studies, Science, Math, and/or English/Language
Arts/Reading. The utilization of co-teaching and collaborative teaching models help the
district ensure that the students with disabilities within the district are educated to the
maximum extent possible with non-disabled peers in the regular education setting.
Paraprofessionals provide support in the both the general and special education classroom
settings with a focus on fostering student independence. All students are included in
building level activities and special subject classes. The majority of students are included in
the regular education classroom for core academic subjects at the middle and senior high
schools. Elementary students are provided with a variety of small group supports both in
and outside of the classroom setting. All IEPs are reviewed by the Director of Special
Education and Special Services and/or another administrator to ensure that participation in
the regular education classroom was discussed and outlined for each student in regard to
the current educational placement, in addition to projecting the extent of the student's
involvement in the regular education setting moving forward with the IEP team,. Students
who cannot be served in their home school are provided with programs that are located
within another school in the district or in a neighboring public school setting as much as
possible unless the IEP team agrees that a student's needs exceed what is available in the
public school setting. A small percentage of students are served through approved private
schools, other private schools, or alternative schools, an area that the district is actively
seeking to decrease by further developing in-district supports. The number of students
placed in alternative settings has steadily decreased over the past 4 years, with 44 students
placed out of district during the (2012-2013) school year and 33 students placed out of
district during the current (2015-2016) school year. Referrals to out of district placements
are based upon individual student needs and the IEP team's belief that the receiving
program offers a quality education that at present time is not possible to deliver within
district boundaries. The Hatboro-Horsham School District Special Education Administrative
team maintains contact and involvement in the development and oversight of all
individualized programs for student placed out of district, attending all IEP meetings,
ensuring that student needs are being addressed, that there is appropriate movement
toward credit attainment, that all appropriate standardized state and local assessments are
taken, applicable post-secondary transition activities and services are developed and
implemented, and that a return to district programs is discussed and planned. HatboroHorsham School District supports the participation of students who are placed out of
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district in district sponsored extra-curricular club, sport, and class activities, providing
information, transportation, and support for students who wish to attend programming.
When appropriate, students placed out of district are provided with additional
opportunities to participate in district academic classes and activities with non-disabled
peers, local area technical schools with non-disabled peers, and community based
programming as coordinated by the district's Transition Coordinator, to support transition
back to district programming and to access post-secondary education and training
opportunities.
IEP teams are trained to first look at the Present Levels of Educational and Functional
Performance, draw specific strengths and needs from them, develop the goals, develop the
specially designed instructional strategies, and at the very last, to look at where the
student's needs can be met in an appropriate manner. The 'where' does not impact
programming decisions, rather the needs are the basis with the focus always being in the
least restrictive environment with typical peers. All classes in the district are supported by
precise specially designed instructional strategies that are provided to every regular
education teacher who teaches the student, including specialist teachers. Additional
assistance through personnel training, outside consultants, additional personnel supports,
and individualized consults from the district psychologists, principals, coaches, and special
education administrators are also offered to support IEP implementation in regular
education as much as is possible for the student to make progress. The district attempts to
build the capacity of the regular education teachers/classrooms by bringing supports to
them rather than taking children from them. Supplementary aids and services in the
general education classroom discussed prior to the recommendation for removal to a
special education classroom setting include, but are not limited to, ongoing data collection,
speech/language therapy, occupational therapy, physical therapy, vision support, hearing
support, counseling, interpretation services, assistive technology, preferential seating,
positive behavior support plans, co-teaching or collaborative teaching, supported
instruction with paraprofessionals, use of PCAs, prompting, cuing, adapted
tests/quizzes/assignments, alternate location for assessments, highlighting, copy of notes,
direct explicit systematic instruction for skills, graphic organizer, calculator, manipulatives,
progress reports, organizational strategies, color coding, word banks, reduced number of
questions, and modified assignments/homework/grading. When these resources are
exhausted, IEP teams make data driven decisions about the meaningful benefit of the
general education classroom and an individual determination for students to be supported
in a smaller setting in the special education classroom. Five of the district’s psychologists
and two administrators are trained as facilitators in the Supplementary Aids and
Services process. Individuals from the MCIU and/or PaTTAN are consulted and brought into
the district to support and ensure fidelity of the process.
Hatboro-Horsham School District works collaboratively with the Montgomery County
Intermediate Unit, PaTTAN, and other outside agencies to provide instruction and training
in the areas of co-teaching, differentiated instruction, research-based instruction and
interventions, and positive behavior support techniques. Staff training occurs during
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monthly faculty and multidisciplinary team meetings, in-service days, through on-line
content, and after-school workshops that are offered throughout the school year.
Information and resources are shared in hard copy and electronic form on a regular basis
throughout the school year to keep all staff and administrators informed of new techniques,
interventions, and methods of best practice. A Special Education Coach is available to
provide direct in class support for teachers, modeling lessons, developing/implementing
strategies, and providing on-site, real time support in improving instructional strategies and
classroom practices.
Hatboro-Horsham School District recently completed the cyclical monitoring process during
the 2014-2015 school year. Findings of this process affirmed that the district no longer
required corrective action in the area of LRE and that processes put in place following the
2011 cyclical monitoring process have been effective in promoting inclusive practices in the
district. Strategies implemented during this period which included building level needs
assessment at each district school, utilization of the SAS Toolkit process to support
inclusion of students with complex needs in the general education classroom setting,
conducting quality checks on LRE calculations, and building capacity through professional
development to support students receiving instruction in their home schools. The district
continues to support intensive Life Skills Support, Autistic Support, and Emotional Support
programs that specialize in behavioral modification, training, and support for students with
more complex needs. This specialized training and skill acquisition requires highly
structured settings with a low staff to student ratio to appropriately meet individual student
needs. An integral part of each program is a continued focus on generalization of skills to
the general education setting. With collaboration and support with all stakeholders,
including consultation with private consultants and experts from PaTTAN and local area
Intermediate Units, Hatboro-Horsham School District has continued to increase
programming supports and infrastructure to address and support the academic, social,
emotional, and behavioral needs of the students in these programs. In addition, the
continued use of the SAS Toolkit has allowed for students to remain in home school settings
by bringing necessary supports and services to the child rather than focusing on bringing
those same services at solely a program based level. Students currently placed out of district
require specialized programs and services that do not currently exist within the LEA in the
manner required. As noted above, currently the district has 33 students placed in programs
outside of the district, which is a decrease of approximately 25 % from the 2012-2013
school year. Each initial and continued out of district placement is reviewed by the IEP team
on at least an annual basis to discuss the reasoning behind the placement, the barriers that
exist to including the child within district programming, and opportunities for the students
to transition back to district programming.
Year

Category

LEA

State

SPP Target

LEA met
Target

2012-2013

SE Inside
Regular
Class 80% Or
More

64.1

62.1

65

No
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2012-2013

2013-1014

2013-2014

2014-2015

2014-2015

2015-2016

2015-2016

SE in Other
Settings
SE Inside
Regular
Class 80% Or
More
SE in Other
Settings
SE Inside
Regular
Class 80% Or
More
SE in Other
Settings
SE Inside
Regular
Class 80% Or
More
SE in Other
Settings

3.2

5.0

3.3

Yes

67.5

62.4

62.1

Yes

3.4

4.8

4.6

Yes

71.1

62

62.6

Yes

3.1

4.8

4.6

Yes

68.6

61.8

63.1

Yes

2.92

4.9

4.6

Yes

Behavior Support Services
1. Provide a summary of the District policy on behavioral support services including,
but not limited to, the school wide positive behavior supports (PBS).
2. Describe training provided to staff in the use of positive behavior supports, deescalation techniques and responses to behavior that may require immediate
intervention.
3. If the district also has School-Based Behavioral Health Services, please discuss it.
The Hatboro-Horsham School District Behavior Support District Policy includes all required
regulatory components to ensure that behavior support programs are in compliance with
22 Pa. Code 14.133. The policy includes general principles that govern the use of behavior
support and interventions for students with disabilities, clearly defines terms used, and
outlines the usage of physical and mechanical restraints. Prohibited aversive techniques
including corporal punishment and prone restraints are identified as are appropriate
monitoring, reporting, and training procedures. Hatboro Horsham's Behavior Support
Policy clearly indicates that restraints are considered to be a measure of last resort, only to
be used after less restrictive measures including de-escalation techniques. Since September
of 2009 a total of 143 educational staff members, including PCA's, special education
teachers, psychologists, nurses, counselors, and administrators have been trained and
certified in Nonviolent Crisis Intervention by certified Crisis Prevention Institute (CPI)
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Trainers.
Currently one Hatboro-Horsham staff member is certified as a CPI instructor and is able to
tailor the training program to meet district needs. Current procedure provides for the
regular training and re-training of personnel on the use of specific procedures, methods, or
techniques that a staff member may need to employ in the implementation of a PBS or
interventions in accordance with a child's IEP. CPI certified staff members are retrained biannually to maintain certification and initial trainings for additional staff are scheduled
throughout the academic year. Individualized and/or small group trainings are held
throughout the school year with key personnel to ensure compliance with student IEPs and
this practice.
PBS is the primary method through which problem behaviors are addressed. Positive
Behavior Support Plans, which focus on preventing problematic behaviors and teaching
replacement skills are developed and followed for appropriate students. All student plans
contain antecedent and consequence strategies designed to build replacement behaviors
and eliminate the need for physical restraints. Physical restraint is used as a last resort
when all other options have been exhausted. Hatboro-Horsham maintains compliance with
reporting and monitoring through its utilization of the Restraint Information System of
Collection (RISC). All restraints and requested data is recorded and maintained as per the
manner prescribed by the Secretary of Education of the Commonwealth of Pennsylvania.
Additional behavioral support services include a K-12 Student Assistance program,
individual and small group counseling provided at the elementary level by school
counselors, and individual and small group counseling provided by a certified school
psychologist at the elementary, middle and high school levels. Since the adoption of the
previous Special Education Plan, the District has restructured its Functional Behavioral
Assessment process by collaborating with PaTTAN and professional staff from the College
of Behavioral and Community Sciences at the University of South Florida. In addition, the
district has engaged in district wide training to support the development and
implementation of district- wide positive behavior support programs in all buildings. At
present time, individualized building based programs exist within our school buildings,
though there is an articulated plan to create district-wide approaches across all buildings.
As proactive social, emotional, and behavioral support is a priority for the district, this is an
area of focus for professional development for professional staff, support staff,
administrators, and parents.

Intensive Interagency/Ensuring FAPE/Hard to Place Students
1. If the LEA is having difficulty ensuring FAPE for an individual student or a particular
disability category, describe the procedures and analysis methods used to
determine gaps in the continuum of special education supports, services and
education placement options available for students with disabilities.
2. Include information detailing successful programs, services, education placements
as well as identified gaps in current programs, services, and education placements
not available within the LEA. Include an overview of services provided through
interagency collaboration within the LEA.
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3. Discuss any expansion of the continuum of services planned during the life of this
plan.

The Hatboro-Horsham School District has provided appropriate programming and FAPE for
all of its student by allocating appropriate district resources to the special education
program in addition to contracting with the Montgomery County and other local
Intermediate Units, various approved private schools and approved private providers,
alternative schools, and neighboring districts when necessary. Hatboro Horsham School
District supports the Montgomery County Memorandum of Understanding, which is an
agreement that was developed to facilitate interagency collaboration. When a challenging
situation arises regarding the provision of FAPE, the district utilizes the interagency
approach, contacting various individuals and agencies, including but not limited to:
parent(s) and/or guardians, Montgomery County Intermediate Unit, CASSP, Mental Health
and Developmental Services, local Base Service Units, Montgomery County Children and
Youth, juvenile justice, private therapists, and other public and private agencies.
Following initial contact in a situation where the district is having difficulty providing FAPE
for a student, an interagency meeting is held with the support of CASSP to assess services
currently being provided, delineate facts, and to create an action plan. The action plan may
or may not include the provision of additional services. The team will then follow up
according to an agreed upon schedule to ensure that the action plan is followed by all
parties. This approach can be helpful in linking families and the educational team with
mental health and other behavioral services and is key in ensuring that students continue to
receive educational services when placed in residential or partial hospitalization settings.
To ensure the provision of FAPE while an appropriate placement is sought by the team, a
student may be offered homebound instruction or given instruction in the home for a short
period of time if existing programming is deemed inappropriate.
An analysis of student needs of those individuals currently placed out of district reveal gaps
in current district programming at the elementary and secondary levels in the areas of
emotional support, autistic support services, and intensive behavioral support. At present
the district does not operate its own primary level Emotional Support Program, instead
addressing student needs in existing programs (Regular Education with supplementary
aides and services, Learning Support, Autistic Support, Life Skills Support) or referring
students to local Intermediate Unit public school programming. We are currently analyzing
student trends to determine if the addition of a primary level Emotional Support program is
warranted in addition to providing resources to secure additional psychological counseling
by a school psychologist at the primary level. Hatboro-Horsham School District has been
developing its primary Autistic Support program since the 2007-2008 school year and
currently maintains three classes at that level and three classes at the secondary level. It is
anticipated that the district will require continued expansion of its Autistic Support
programming at all levels. The District also plans to continue to expand its Transition
Program to ensure that all students have access to appropriate services and training
opportunities.
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Strengths and Highlights
Describe the strengths and highlights of your current special education services and
programs. Include in this section directions on how the district provides trainings for staff,
faculty and parents.

Hatboro-Horsham School District prides itself on providing inclusion opportunities for all
students. Our children are educated in the regular education setting for all or at least part of
the school day. Student Resource Teams are employed as part of a pre-referral process. Coteaching and collaborative teaching models are in place at the middle school for Language
Arts, Math, Social Studies, and Science and at the high school level for all core subjects. At
the elementary level, co-teaching is in place in Social Studies and Science in some schools.
The majority of our children are educated within their home schools. Trained paraprofessionals provide one to one and/or small group support for those children whose
programming requires this accommodation. This allows the option for appropriate students
to participate fully in the regular education classroom with supplemental aids and services.
A comprehensive continuum of related services are also provided by district personnel as
well as contracted specialists. The ratios between students and special education staff are
dependent on a flexible nature of service delivery.
The district operates K-12 Learning Support, 6-12 Emotional Support, K-12 Life Skills
Support, and K-12 Autistic Support programs. There is a K-12 Student Assistance Program
and six full-time and one part time school psychologists. Counseling and mentoring services
are provided by school counselors and school psychologists in all grade levels with
supplemental services provided by privately contracted psychologists at the elementary,
middle, and high schools. Contracted behavior analysts provide direct support to students
and staff K-12. Contracted psychiatrists provide evaluations when warranted.
ESY programs are operated for our students within our school district. Our ESY program
provides a range of services to meet the individual needs of students, including academic
support, social skills support, supplemental autistic support, life skills support, vocational
skills support, speech/language, physical therapy, and occupational therapy. Summer
programming typically includes participation in our district summer camp program which
includes theme-based activities, clubs, and field trips. The district also operates an
intensive ABA/VB-based autistic support classroom to provide continuity of services for our
students who require that level of service during the school year, runs a camp counselor in
training program, incorporates art, music, and movement into programming, partners with
LaSalle University in hosting inclusive camp opportunities, and offers vocational training
and direct instruction in soft skills curriculum, focusing on workplace, social experiences
and interactions, and recreation/ leisure planning and engagement.
Hatboro-Horsham School District strives to continuously keep abreast of the latest
research-proven instructional strategies and resources so that we can maximize the
educational growth of our students. Teachers monitor each student's progress with an eye
toward analysis of the need for any revisions that may be warranted in programming to
improve student achievement. Professional development includes focused training on the
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research-driven best practices, areas identified in building level assessments, areas found to
be necessary for our particular students, areas encouraged by PaTTAN, and of course, areas
needed for all students to progress in the general curriculum. A sampling of these topics
includes phonemic awareness, executive functioning skills, inclusive practices, autism,
applied behavioral analysis, functional behavior assessments, utilization of assistive
technology systems, research-based interventions, co-teaching and collaborative strategies,
differentiated instruction, progress monitoring, balanced literacy, reading strategies across
the curriculum, strengthening of reading and math calculation fluencies, administration and
analysis of criterion-referenced assessments to drive goal setting, strategies and supports
for integration of students with autism, social and emotional development, resiliency,
understanding disabilities, team building, strategies for successful inclusion, technology
integration, and applications to enhance written expression. Each of these is delivered to
groups with more individualized follow up until the staff has developed proficiency.
Presenters include in-district experts, PaTTAN and MCIU experts, special education
administrators and coaches, as well as private consultants. Staff are also encouraged to
attend conferences (both web-based and site-based) offered outside of the district, both
individually and as teams and seek grant opportunities to support innovative ideas.
Parent workshops and trainings are offered based upon parent input and trends in student
needs. At the secondary level, targeted information regarding trainings, opportunities, and
workshop information (district sponsored and through outside agencies), are provided to
students and parents based upon identified post-secondary interests and current
behavioral, emotional, and academic needs. Over the past four years the district has hosted
two parent focus groups to examine special education programming, and the following
parent workshops have been offered: mindfulness, bullying, stress management, emotional
intelligence, transition to middle school, increasing frustration tolerance, developing
independence, anxiety disorders in children, overview of the special education process,
understanding depression, eating disorders, impact of over-scheduling, and executive
functioning disorders. In addition, as the district recognizes that parents may have
difficulty attending meetings at a prescribed time or location, web-based electronic
solutions are being piloted to allow parents on demand access to training materials and
resources.
To ensure the continuous monitoring of each student's progress, an extensive district-wide
portfolio monitoring system is in place to track growth. Beginning with extensive Child Find
activities through identification and programming, the district works diligently to ensure
that all children are appropriately identified. Mandated timelines are adhered to so that
service delivery is timely. Every effort is made to provide tiered intervention services in
the general education setting and to keep the capacity of regular education providers in line
with best practice. Regular education teachers have been provided training in differentiated
instruction, inclusive practices, autism, reading strategies, reading in the content areas, and
phonemic awareness. With this strong drive to strengthen the ability of regular education to
meet varied learning needs, the district actively supports its belief that interventions need
to be supported in the least restrictive environment and with non-disabled peers.
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Hatboro-Horsham offers a coordinated set of activities for the students throughout their
middle school and senior high school experience and currently operates its own Transition
Program. We are currently providing community based training for 41 students from
district life skills support, emotional support, autistic support, and learning support
programs at the high school and middle school levels. We are currently placing students at 6
training sites within the High School, 5 at the Middle School, and 14 in the community. This
program is supported by the District's Transition Coordinator in addition to 5.5 job coaches
who split time between the high school and middle school levels. The interests and
aptitudes students interested in technical education is assessed in grade 10 through the
Skills Assessment for General Employability (SAGE) as a starting point for developing a life
plan for transitioning from school to work. Comprehensive transition services including job
exploration, job shadowing, job coaching, mock interviews, college visits, courses at Eastern
Center for Arts and Technology, and paid and unpaid internships support our students in
reaching their desired outcomes after graduation. Our high school provides a fully furnished
modular unit to help those students who require instruction in Daily Living Skills and runs a
Cafe at the High School monthly during the school year. TAC and other specialists are
available to assist with staff development and consultation on complex cases. Staff receive
professional development in transition obligations. IEP teams, with the student, determine
the outcome the student wishes to be prepared for after graduation, and proceed with the
preparation for that outcome. Guidance offers services for career decision-making.
Necessary course work to develop needed skills, credits for graduation, participation in the
programming at the Eastern Center for Arts and Technology, participation in exploratories,
supervised job training both in district and community based, paid and unpaid internships,
daily living skills for independence and participation in the community, and connecting with
the Office of Vocational Rehabilitation are offered sequentially to each student until
graduation.
The district provides the opportunity for integration of technology into instruction
including Smart Boards, IPADS, lap-top computers, computerized research-based reading
and math intervention programs, text to speech applications, and access to SOLO for all
students which is a four part interfacing software system that can read aloud, write aloud,
predict words, and build drafts electronically.
Students are also participants in after school tutoring, test preparation activities, sports,
clubs, activities, and the social opportunities provided by the district. Many of our special
education teachers in grades seven through 12 are also certified in a second content area or
Highly Qualified in at least one other content area.
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Assurances
Safe and Supportive Schools Assurances
The LEA has verified the following Assurances:


Implementation of a comprehensive and integrated K-12 program of student services based
on the needs of its students. (in compliance with § 12.41(a))



Free Education and Attendance (in compliance with § 12.1)



School Rules (in compliance with § 12.3)



Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and
§ 12.32)



Discrimination (in compliance with § 12.4)



Corporal Punishment (in compliance with § 12.5)



Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8)



Freedom of Expression (in compliance with § 12.9)



Flag Salute and Pledge of Allegiance (in compliance with § 12.10)



Hair and Dress (in compliance with § 12.11)



Confidential Communications (in compliance with § 12.12)



Searches (in compliance with § 12.14)



Emergency Care and Administration of Medication and Treatment (in compliance with 35
P.S. § 780-101—780-144)



Parents or guardians are informed regarding individual survey student assessments and
provided a process for refusal to participate (consistent with § 445 of the General Education
Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d))



Persons delivering student services shall be specifically licensed or certified as required by
statute or regulation (in compliance with § 12.41(e))



Development and Implementation of Local Wellness Program (in compliance with Public
Law 108-265, Section 204)



Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503)
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Establishment and Implementation of Student Assistance Programs at all of levels of the
school system (in compliance with 24 PS § 15-1547)



Acceptable Use Policy for Technology Resources



Providing career information and assessments so that students and parents or guardians
might become aware of the world of work and career options available.

Special Education Assurances
The Local Education Agency (District) has verified the following Assurances:


Implementation of a full range of services, programs and alternative placements available to
the school district for placement and implementation of the special education programs in
the school district.



Implementation of a child find system to locate, identify and evaluate young children and
children who are thought to be a child with a disability eligible for special education residing
within the school district's jurisdiction. Child find data is collected, maintained and used in
decision-making. Child find process and procedures are evaluated for its effectiveness. The
District implements mechanisms to disseminate child find information to the public,
organizations, agencies and individuals on at least an annual basis.



Assurances of students with disabilities are included in general education programs and
extracurricular and non-academic programs and activities to the maximum extent
appropriate in accordance with an Individualized Education Program.



Compliance with the PA Department of Education, Bureau of Special Education's report
revision notice process.



Following the state and federal guidelines for participation of students with disabilities in
state and district-wide assessments including the determination of participation, the need
for accommodations, and the methods of assessing students for whom regular assessment is
not appropriate.



Assurance of funds received through participation in the medical assistance reimbursement
program, ACCESS, will be used to enhance or expand the current level of services and
programs provided to students with disabilities in this local education agency.
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24 P.S. §1306 and §1306.2 Facilities
Facility Name
ChildFirst Services, Inc.

Facility Type
Nonresident

Student Count

Services Provided By
Hatboro-Horsham
School District

4

Least Restrictive Environment Facilities
Facility Name

Type of Facility

A Step Up Academy
Camphill Special
School
CHAAMP - CCIU
Devereux Cares

Other
Approved Private
Schools
Other
Approved Private
Schools
Neighboring School
Districts
Approved Private
Schools

Autistic Support
Life Skills Support

Number of Students
Placed
1
1

Autistic Support
Autistic Support

1
1

Emotional Support

3

Multiple Disabilities
Support

1

Neighboring School
Districts
Special Education
Centers
Other

Autistic Support

1

Autistic Support

1

Emotional Support

2

Other
Other
Approved Private
Schools
Instruction in the
Home
Other

Emotional Support
Emotional Support
Emotional Support

3
1
2

Multiple Disabilities
Support
Autistic Support

1

Approved Private
Schools
Neighboring School
Districts
Approved Private
Schools
Neighboring School
Districts

Autistic Support

2

Autistic Support

3

Emotional Support

1

Emotional Support

1

Other

Emotional Support

1

Montgomery County
Intermediate Unit
HMS School for
Children with Cerebral
Palsy
Bucks County
Intermediate Unit
Bucks County
Intermediate Unit
Lakeside Mobile
Support
Lakeside School
Lifeworks School
Martin Luther School/
Silver Springs
Montgomery County
Intermediate Unit
Milagre Kids School,
Inc.
The Pathway School
Montgomery County
Intermediate Unit
Wordsworth Academy
Brandywine Campus
Center for Arts and
Technology- CCIU
Wyncote Academy

Type of Service

1
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New Hope Academy
Lifeworks Academy
Instruction in the
Home
Instruction in the
Home
The Pathway School
Overbrook School for
the Blind

Other
Other
Instruction in the
Home
Instruction in the
Home
Approved Private
Schools
Approved Private
Schools

Emotional Support
Autistic Support
Multiple Disabilities
Support
Life Skills Support

2
1
1

Emotional Support

1

Vision Support

1

1

Special Education Program Profile
Program Position #1
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: MCIU no longer operates a class in the district,
student need can be met through programming with district professional staff
PROGRAM SEGMENTS
Location/Building
Hatboro-Horsham
High School

Grade
A Senior
High
School
Building

Building Type
A building in
which General
Education
programs are
operated

Type of
Support
Itinerant

Level of
Support
Autistic
Support

Age
Range

Caseload

FTE

14 to
18

10

1

Program Position #2
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Blair Mill
Elementary School

Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
which
General
Education
programs
are operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

5 to 8

16

1

Program Position #3
Operator: School District
PROGRAM DETAILS
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Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload changed
PROGRAM SEGMENTS
Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

8 to 11

15

1

Location/Building
Blair Mill
Elementary

Program Position #4
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

7 to 10

18

1

Location/Building
Blair Mill
Elementary

Program Position #5
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
which
General
Education
programs
are operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

5 to 8

17

1

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Learning

8 to 11

19

1

Location/Building
Crooked Billet
Elementary

Program Position #6
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Crooked Billet

Grade
An

Building
Type
A building in

Supplemental
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Elementary

Elementary
School
Building

which
General
Education
programs
are operated

(Less Than 80%
but More Than
20%)

Support

Program Position #7
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Hallowell
Elementary

Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

5 to 8

13

1

Program Position #8
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload changed
PROGRAM SEGMENTS
Location/Building
Hallowell
Elementary

Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

8 to 11

17

1

Program Position #9
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of Students on caseload changed
PROGRAM SEGMENTS
Location/Building
Pennypack
Elementary

Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

5 to 8

13

1
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Program Position #10
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Pennypack
Elementary

Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

8 to 11

15

1

Program Position #11
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Simmons
Elementary

Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

5 to 8

16

1

Program Position #12
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Simmons
Elementary

Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

9 to 11

18

1

Program Position #13
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload changed
PROGRAM SEGMENTS
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Location/Building
Simmons
Elementary

Grade
An
Elementary
School
Building

Building Type
A building in
which General
Education
programs are
operated

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Itinerant

Learning
Support

7 to 10

16

0.5

Program Position #14
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload changed
PROGRAM SEGMENTS
Location/Building
Simmons
Elementary

Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

7 to 10

15

1

Program Position #15
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Programming was determined based upon current
student need.
PROGRAM SEGMENTS
Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Simmons
Elementary

An
Elementary
School
Building

Supplemental
(Less Than 80%
but More Than
20%)

Life
Skills
Support

5 to 8

4

0.4

Simmons
Elementary

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Life
Skills
Support

5 to 8

6

0.6

Location/Building

Program Position #16
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 6, 2016
Average square feet in regular classrooms: 900 sq. ft.
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Square footage of this classroom: 900 sq. ft. (30 feet long x 30 feet wide)
Reason for the proposed change: Due to the changing educational needs of the
students from an itinerant to more supplemental nature we are providing additional
space for the program
Present Class Location: D20
Proposed Class Location: D21
Length of time class has been in present location: 2 years
PROGRAM SEGMENTS
Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Hallowell
Elementary

An
Elementary
School
Building

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

8 to 11

10

0.5

Hallowell
Elementary

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

5 to 8

10

0.5

Level of
Support

Age
Range

Caseload

FTE

Autistic
Support

5 to 8

8

1

Level of
Support

Age
Range

Caseload

FTE

Autistic
Support

8 to 11

8

1

Location/Building

Program Position #17
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Simmons
Elementary

Grade
An
Elementary
School
Building

Building Type
A building in
which General
Education
programs are
operated

Type of
Support
Full-Time
Special
Education
Class

Program Position #18
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Simmons
Elementary

Grade
An
Elementary
School
Building

Program Position #19
Operator: School District

Building Type
A building in
which General
Education
programs are
operated

Type of
Support
Full-Time
Special
Education
Class
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PROGRAM DETAILS
Type: Class and Position
Implementation Date: September 6, 2016
Reason for the proposed change: Programming needs for students have changed
requiring change in caseload and student groupings
PROGRAM SEGMENTS
Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Hallowell
Elementary

An
Elementary
School
Building

Supplemental
(Less Than 80%
but More Than
20%)

Autistic
Support

6 to 9

6

0.7

Hallowell
Elementary

An
Elementary
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Autistic
Support

8 to 10

3

0.3

Location/Building

Program Position #20
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Type of Support

Level of
Support

Age
Range

Caseload

FTE

Keith Valley Middle
School

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
14

15

1

Program Position #21
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Type of Support

Level of
Support

Age
Range

Caseload

FTE

Keith Valley Middle
School

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
14

12

1

Program Position #22
Operator: School District
PROGRAM DETAILS
Type: Class
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Implementation Date: September 6, 2016
Reason for the proposed change: Programming and staff allocation is determined based
upon student need.
PROGRAM SEGMENTS
Age
Range

Caseload

FTE

Emotional
Support

11 to
14

12

0.6

Autistic
Support

11 to
14

4

0.4

Location/Building

Grade

Building
Type

Type of
Support

Level of
Support

Keith Valley Middle
School

A Middle
School
Building

Supplemental
(Less Than 80%
but More Than
20%)

Keith Valley Middle
School

A Middle
School
Building

A building in
which
General
Education
programs are
operated
A building in
which
General
Education
programs are
operated

Itinerant

Program Position #23
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Type of Support

Level of
Support

Age
Range

Caseload

FTE

Keith Valley Middle
School

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
14

17

1

Program Position #24
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of Students on caseload changed
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Type of Support

Level of
Support

Age
Range

Caseload

FTE

Keith Valley Middle
School

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
14

12

1

Program Position #25
Operator: School District
PROGRAM DETAILS
Type: Class and Position
Implementation Date: September 6, 2016
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Reason for the proposed change: District resources were readjusted to address student
needs.
PROGRAM SEGMENTS
Location/Building
Keith Valley Middle
School

Grade

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A Middle
School
Building

A building in Supplemental
Learning 11 to
14
0.7
which
(Less Than 80% Support
14
General
but More Than
Education
20%)
programs
are operated
An
A building in Itinerant
Learning 5 to 10 15
Crooked Billet
0.3
Elementary
which
Support
Elementary
School
General
Building
Education
programs
are operated
Justification: This is an itinerant caseload where students will be served in the regular education classroom or
in small groups with same aged peers.

Program Position #26
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Type of Support

Level of
Support

Age
Range

Caseload

FTE

Keith Valley Middle
School

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
14

17

1

Program Position #27
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Type of Support

Level of
Support

Age
Range

Caseload

FTE

Keith Valley Middle
School

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
14

13

1

Program Position #28
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015

74
Reason for the proposed change: Number of students on caseload has changed
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Type of Support

Level of
Support

Age
Range

Caseload

FTE

Keith Valley Middle
School

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
14

14

1

Program Position #29
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Type of Support

Level of
Support

Age
Range

Caseload

FTE

Keith Valley Middle
School

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
14

17

1

Program Position #30
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload changed
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Type of Support

Level of
Support

Age
Range

Caseload

FTE

Keith Valley Middle
School

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
14

12

1

Program Position #31
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload has changed
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Type of Support

Level of
Support

Age
Range

Caseload

FTE

Keith Valley Middle
School

A Middle
School
Building

A building in
which General
Education
programs are

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
14

12

1
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operated

Program Position #32
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Keith Valley Middle
School

A Middle
School
Building

Building Type
A building in
which General
Education
programs are
operated

Type of
Support
Full-Time
Special
Education
Class

Level of
Support

Age
Range

Caseload

FTE

Life Skills
Support

12 to
15

8

1

Program Position #33
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of Students on caseload has changed
PROGRAM SEGMENTS
Location/Building
Hatboro Horsham
Senior High School

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

14 to
18

18

1

Grade
A Senior
High
School
Building

Program Position #34
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload has changed
PROGRAM SEGMENTS
Location/Building
Hatboro Horsham
Senior High School

Grade
A Senior
High
School
Building

Building
Type

Type of
Support

Level of
Support

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Emotional
Support

Program Position #35
Operator: School District
PROGRAM DETAILS
Type: Class

Age
Range

Caseload

FTE

14 to
18

15

1
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Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload changed.
PROGRAM SEGMENTS
Location/Building
Hatboro Horsham
Senior High School

Grade
A Senior
High
School
Building

Building Type
A building in
which General
Education
programs are
operated

Type of
Support

Level of
Support

Itinerant

Learning
Support

Age
Range

Caseload

FTE

14 to
18

34

1

Program Position #36
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload has changed
PROGRAM SEGMENTS
Location/Building
Hatboro Horsham
Senior High School

Grade
A Senior
High
School
Building

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

14 to
18

20

1

Program Position #37
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of student on caseload has changed
PROGRAM SEGMENTS
Location/Building
Hatboro Horsham
Senior High School

Grade
A Senior
High
School
Building

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

14 to
18

11

1

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

Program Position #38
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type
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Hatboro Horsham
Senior High School

A Senior
High
School
Building

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Emotional
Support

14 to
18

15

1

Program Position #39
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload changed
PROGRAM SEGMENTS
Location/Building
Hatboro Horsham
Senior High School

Grade
A Senior
High
School
Building

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

14 to
18

16

1

Program Position #40
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload has changed
PROGRAM SEGMENTS
Location/Building
Hatboro Horsham
Senior High School

Grade
A Senior
High
School
Building

Building
Type

Type of
Support

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Level of
Support

Age
Range

Caseload

FTE

Life
Skills
Support

14 to
18

7

1

Level of
Support

Age
Range

Caseload

FTE

Life
Skills
Support

17 to
21

8

1

Program Position #41
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Hatboro Horsham
Senior High School

Program Position #42

Grade
A Senior
High
School
Building

Building
Type

Type of
Support

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)
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Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload changed
PROGRAM SEGMENTS
Location/Building
Hatboro Horsham
Senior High School

Grade
A Senior
High
School
Building

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

14 to
18

16

1

Program Position #43
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload changed
PROGRAM SEGMENTS
Location/Building
Hatboro Horsham
Senior High School

Grade
A Senior
High
School
Building

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

14 to
18

18

1

Program Position #44
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload changed
PROGRAM SEGMENTS
Location/Building
Hatboro Horsham
Senior High School

Grade
A Senior
High
School
Building

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

14 to
18

17

1

Program Position #45
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
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Reason for the proposed change: Number of students on caseload changed
PROGRAM SEGMENTS
Location/Building
Hatboro Horsham
Senior High School

Grade
A Senior
High
School
Building

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

14 to
18

18

1

Program Position #46
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload changed
PROGRAM SEGMENTS
Location/Building
Hatboro Horsham
Senior High School

Grade
A Senior
High
School
Building

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

14 to
18

18

1

Program Position #47
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
Reason for the proposed change: Programming is designed to take place in the home
school setting. SLP services are required full time at one elementary school, instead of
servicing multiple schools.
PROGRAM SEGMENTS
Location/Building
Blair Mill
Elementary

Grade

Building Type

Type of
Support

An
Elementary
School
Building

Level of
Support

Age
Range

Caseload

FTE

A building in
Speech and 5 to 11 50
Itinerant
1
which General
Language
Education
Support
programs are
operated
Justification: Speech and Language Support Services are delivered in small group or individual sessions at the
building level. Student groupings are made within age range requirements.

Program Position #48
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 1, 2015
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Reason for the proposed change: Services are delivered based upon student need. Full
time support from this position is needed at one building versus multiple buildings.
PROGRAM SEGMENTS
Location/Building

Grade

Keith Valley Middle
School

A Middle
School
Building

Building Type
A building in
which General
Education
programs are
operated

Type of
Support

Level of
Support

Itinerant

Speech and
Language
Support

Age
Range

Caseload

FTE

11 to
14

50

1

Age
Range

Caseload

FTE

Program Position #49
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Hallowell
Elementary

Grade

Building Type

Type of
Support

Level of
Support

An
Elementary
School
Building

A building in
Speech and 5 to 11 41
Itinerant
1
which General
Language
Education
Support
programs are
operated
Justification: Speech and Language Support Services are delivered in small group or individual sessions at the
building level. Student groupings are made within age range requirements.

Program Position #50
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Pennypack
Elementary

Grade
An
Elementary
School
Building

Building Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
Speech and 5 to 11 24
Itinerant
0.6
which General
Language
Education
Support
programs are
operated
Justification: Speech and Language Support Services are delivered in small group or individual sessions at the
building level. Student groupings are made within age range requirements.
Simmons
An
A building in
Speech and 5 to 11 11
Itinerant
0.4
Elementary
Elementary
which General
Language
School
Education
Support
Building
programs are
operated
Justification: Speech and Language Support Services are delivered in small group or individual sessions at the
building level. Student groupings are made within age range requirements.

Program Position #51
Operator: School District
PROGRAM DETAILS
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Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Simmons
Elementary

Grade

Building Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
Speech and 5 to 11 29
Itinerant
1
which General
Language
Education
Support
programs are
operated
Justification: Speech and Language Support Services are delivered in small group or individual sessions at the
building level. Student groupings are made within age range requirements.

Program Position #52
Operator: School District
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building
Simmons
Elementary

Grade

Building Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
Speech and 5 to 11 49
Itinerant
1
which General
Language
Education
Support
programs are
operated
Justification: Speech and Language Support Services are delivered in small group or individual sessions at the
building level. Student groupings are made within age range requirements.

Program Position #53
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 6, 2016
Reason for the proposed change: Services are provided based upon student need.
Additional support required in the HS program
PROGRAM SEGMENTS
Location/Building
Hatboro Horsham
Senior High School

Grade

Building Type

A Senior
High
School
Building

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
Speech and 14 to
Itinerant
50
1
which General
Language
21
Education
Support
programs are
operated
Justification: Speech and Language Support Services are delivered in small group or individual sessions at the
building level. Student groupings are made within age range requirements.

Program Position #54
Operator: Intermediate Unit
PROGRAM DETAILS
Type:
Implementation Date:
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PROGRAM SEGMENTS
Location/Building

Grade

Building Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
Itinerant Deaf and
5 to 11 2
0.05
which General
Hearing
Education
Impaired
programs are
Support
operated
Justification: The district contracts with the MCIU for Hearing Support Services K-12. Services are provided to
students on an individual basis.
Keith Valley Middle A Middle
A building in
11 to
Itinerant Deaf and
10
0.2
School
School
which General
Hearing
14
Building
Education
Impaired
programs are
Support
operated
Multiple Buildings

An
Elementary
School
Building

Program Position #55
Operator: Intermediate Unit
PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
Itinerant Blind or
5 to 11 4
0.1
which General
Visually
Education
Impaired
programs are
Support
operated
Justification: The district contracts with the MCIU for Vision Support Services K-12. Services are provided to
students on an individual basis.
Hatboro- Horsham
A Senior
A building in
14 to
Itinerant Blind or
1
0.05
Senior High School
High School
which General
Visually
18
Building
Education
Impaired
programs are
Support
operated
Multiple Buildings

An
Elementary
School
Building

Program Position #56
Operator: School District
PROGRAM DETAILS
Type: Class
Implementation Date: September 6, 2016
Reason for the proposed change: Programming needs for students has changed.
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Type of Support

Level of
Support

Age
Range

Caseload

FTE

Keith Valley Middle
School

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Autistic
Support

11 to
14

8

1

Program Position #57
Operator: School District
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PROGRAM DETAILS
Type:
Implementation Date:
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Type of Support

Level of
Support

Age
Range

Caseload

FTE

Keith Valley Middle
School

A Middle
School
Building

A building in
which General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

11 to
14

13

1

Program Position #58
Operator: School District
PROGRAM DETAILS
Type: Class and Position
Implementation Date: September 1, 2015
Reason for the proposed change: Number of students on caseload changed
PROGRAM SEGMENTS
Location/Building
Hatboro-Horsham
Senior High School

Grade
A Senior
High
School
Building

Building
Type

Type of
Support

Level of
Support

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Emotional
Support

Age
Range

Caseload

FTE

14 to
18

15

1

Program Position #59
Operator: School District
PROGRAM DETAILS
Type: Class and Position
Implementation Date: September 1, 2015
Average square feet in regular classrooms: 624 sq. ft.
Square footage of this classroom: 624 sq. ft. (26 feet long x 24 feet wide)
PROGRAM SEGMENTS
Location/Building
Keith Valley Middle
School

Grade
A Middle
School
Building

Building Type
A building in
which General
Education
programs are
operated

Type of
Support
Itinerant

Level of
Support
Autistic
Support

Age
Range

Caseload

FTE

11 to
14

12

1

Program Position #60
Operator: School District
PROGRAM DETAILS
Type: Class and Position
Implementation Date: September 1, 2016
Average square feet in regular classrooms: 624 sq. ft.
Square footage of this classroom: 624 sq. ft. (26 feet long x 24 feet wide)
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PROGRAM SEGMENTS
Location/Building
Crooked Billet
Elementary

Grade

Building Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
Speech and 5 to 11 40
Itinerant
0.8
which General
Language
Education
Support
programs are
operated
Justification: Speech and language services are provided on an itinerant basis in an individual or small group
setting as per student IEP. Student groups do not exceed the age range though the SLP does serve children K-5
in the school building.
Hallowell
An
A building in
Speech and 5 to 11 20
Itinerant
0.2
Elementary
Elementary
which General
Language
School
Education
Support
Building
programs are
operated
Justification: Speech and language services are provided on an itinerant basis in an individual or small group
setting as per student IEP. Student groups do not exceed the age range though the SLP does serve children K-5
in the school building.

Program Position #61
Operator: School District
PROGRAM DETAILS
Type: Class and Position
Implementation Date: September 1, 2015
Average square feet in regular classrooms: 624 sq. ft.
Square footage of this classroom: 624 sq. ft. (26 feet long x 24 feet wide)
PROGRAM SEGMENTS
Location/Building

Grade

Building
Type

Type of
Support

Level of
Support

Keith Valley Middle
School

A Middle
School
Building

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Emotional
Support

Age
Range

Caseload

FTE

11 to
14

20

1

Program Position #62
Operator: School District
PROGRAM DETAILS
Type: Class and Position
Implementation Date: September 1, 2015
Average square feet in regular classrooms: 768 sq. ft.
Square footage of this classroom: 720 sq. ft. (30 feet long x 24 feet wide)
PROGRAM SEGMENTS
Location/Building
Hatboro Horsham
Senior High School

Grade
A Senior
High
School
Building

Building
Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

A building in
which
General
Education
programs are
operated

Supplemental
(Less Than 80%
but More Than
20%)

Learning
Support

14 to
18

20

1
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Program Position #63
Operator: School District
PROGRAM DETAILS
Type: Position
Implementation Date: September 6, 2016
Average square feet in regular classrooms: 700 sq. ft.
Square footage of this classroom: 180 sq. ft. (12 feet long x 15 feet wide)
Reason for the proposed change: Position is anticipated to change from outside
provider to school district contract beginning 16-17
PROGRAM SEGMENTS
Location/Building
Hallowell
Elementary School

Grade

Building Type

Type of
Support

Level of
Support

Age
Range

Caseload

FTE

An
Elementary
School
Building

A building in
Speech and 5 to 11 13
Itinerant
0.2
which General
Language
Education
Support
programs are
operated
Justification: Services are provided on an itinerant level on an individual or small group basis. small groups are
composed of children with similar needs within the 3 year age range.
Crooked Billet
An
A building in
Speech and 5 to 11 45
Itinerant
0.8
Elementary
Elementary
which General
Language
School
Education
Support
Building
programs are
operated
Justification: Services are provided on an individual or small group itinerant basis. Small groups are
constructed based upon student need and are within age range requirements.

Program Position #64
Operator: School District
PROGRAM DETAILS
Type: Class and Position
Implementation Date: September 6, 2016
Average square feet in regular classrooms: 999 sq. ft.
Square footage of this classroom: 950 sq. ft. (50 feet long x 19 feet wide)
PROGRAM SEGMENTS
Location/Building
Simmons
Elementary

Grade
An
Elementary
School
Building

Building Type
A building in
which General
Education
programs are
operated

Type of
Support
Full-Time
Special
Education
Class

Level of
Support

Age
Range

Caseload

FTE

Autistic
Support

7 to 10

8

1

Program Position #65
Operator: Outside Contractor for the School District
PROGRAM DETAILS
Type: Position
Implementation Date: September 6, 2016
Average square feet in regular classrooms: 653 sq. ft.
Square footage of this classroom: 198 sq. ft. (22 feet long x 9 feet wide)
PROGRAM SEGMENTS
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Location/Building

Grade

Keith Valley Middle
School

A Middle
School
Building

Building Type
A building in
which General
Education
programs are
operated

Type of
Support

Level of
Support

Itinerant

Speech and
Language
Support

Age
Range

Caseload

FTE

11 to
14

30

0.5

Special Education Support Services
Support Service
Director of Special Education
and Special Services
Special Education Supervisor
Special Education Coach
ACCESS Coordinator
Psychologist
Psychologist
Psychologist
Psychologist
Psychologist
Psychologist
Psychologist
Paraprofessional
Paraprofessional
Paraprofessional
Paraprofessional
Paraprofessional
Transition Coordinator
Paraprofessional
Paraprofessional

Teacher FTE

Location
Hatboro-Horsham Senior High
School
Hatboro-Horsham Senior High
School
Hatboro-Horsham Senior High
School
Hatboro-Horsham Senior High
School
Hatboro-Horsham Senior High
School
Keith Valley Middle School
Simmons Elementary
Crooked Billet Elementary
Hallowell Elementary
Blair Mill Elementary
Pennypack Elementary
Simmons Elementary
Hallowell Elementary
Crooked Billet Elementary
Blair Mill Elementary
Pennypack Elementary
Hatboro-Horsham Senior High
School
Keith Valley Middle School
Hatboro-Horsham Senior High
School

1
3
1
0.4
2
1
1
0.4
0.6
0.6
0.4
29
11
7.5
7.5
2.5
1
24
22

Special Education Contracted Services
Special Education Contracted
Services

Operator

Amt. of Time per Week
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Occupational Therapist
Occupational Therapist
Occupational Therapist
Occupational Therapist
Occupational Therapist
Physical Therapist
Psychologist
Psychologist
Psychologist
Psychiatrist
Behavior Specialist
Personal Care Assistant
Board Certified Behavior
Analyst
Behavior Consultant
Sign Language Interpreter
Occupational Therapy
Language Interpreting Services

Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor

30 Hours
8 Hours
7.5 Hours
24 Hours
24 Hours
25 Hours
4 Days
26 Hours
36 Hours
22.5 Minutes
4.5 Hours
18 Hours
12 Hours

Outside Contractor
Outside Contractor
Outside Contractor
Outside Contractor

8 Hours
35 Hours
1 Hours
10 Minutes
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Needs Assessment
Record School Patterns
Question:
After reviewing school level accomplishments and systemic challenges, what patterns can you
identify among your schools?
What other information do you still need to assess?
Answer:
This question has not been answered.

District Accomplishments
Accomplishment #1:
1. Sound Financial Condition
Accomplishment #2:
2. Comprehensive Course Offerings that Ensure High Standards and Expectations for All Students
Accomplishment #3:
3. Effective District Leadership and Dedicated District Staff
Accomplishment #4:
4. High Achieving Title I Schools
Accomplishment #5:
5. K – 12 Curriculum, Instruction, and Assessments Aligned with State Standards, College and Career
Readiness
Accomplishment #6:
6. Award-winning Character Education and Service Learning Programs
Accomplishment #7:
7. Collaborative and Focused Professional Development Based on Best Practices
Accomplishment #8:
8. Supportive Learning Environment to Support the Whole Child
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Accomplishment #9:
9. High Levels of Family and Community Involvement
Accomplishment #10:
10. District Interventions Supplement School and Classroom-Level Efforts with Students
Accomplishment #11:
The district has fully implemented a district-wide SAP system.

District Concerns
Concern #1:
A need to fully educate the "whole child" so that each student learns in an environment that is
physically and emotionally safe, is actively engaged in learning, is connected to the school and
broader community, has access to personalized learning, is supported by qualified, caring adults, is
challenged academically and prepared for success in college or further study and for employment
and participation in a global environment.
Concern #2:
A need to incorporate Deeper Learning across the curriculum so that our students have the skills
and knowledge to succeed in 21st century jobs and civic life. At its heart is a set of competencies
students must master in order to develop a keen understanding of academic content and apply their
knowledge to problems in the classroom and on the job.
Concern #3:
A need to expand and transform the knowledge, will, skill, and capacity of our school district's
stakeholders to actively enhance educational equity, diversity, and inclusion in our system and
assure that each and every student we serve is afforded access and opportunity to the best of what
the district offers and succeeds at the highest levels.

Prioritized Systemic Challenges
Systemic Challenge #1 (Guiding Question #5) Establish a district system that fully ensures barriers
to student learning are addressed in order to increase student achievement and graduation rates.
Aligned Concerns:
A need to fully educate the "whole child" so that each student learns in an environment
that is physically and emotionally safe, is actively engaged in learning, is connected to the
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school and broader community, has access to personalized learning, is supported by
qualified, caring adults, is challenged academically and prepared for success in college or
further study and for employment and participation in a global environment.

Systemic Challenge #2 (Guiding Question #4) Establish a district system that fully ensures high
quality curricular assets (e.g. model curricula, learning progressions, units, lesson plans, and content
resources) aligned with state standards and fully accessible to teachers and students.
Aligned Concerns:
A need to incorporate Deeper Learning across the curriculum so that our students have
the skills and knowledge to succeed in 21st century jobs and civic life. At its heart is a set
of competencies students must master in order to develop a keen understanding of
academic content and apply their knowledge to problems in the classroom and on the job.

Systemic Challenge #3 (Guiding Question #9) Establish a district system that fully ensures each
member of the district community promotes, enhances and sustains a shared vision of positive
school climate and ensures family and community support of student participation in the learning
process.
Aligned Concerns:
A need to expand and transform the knowledge, will, skill, and capacity of our school
district's stakeholders to actively enhance educational equity, diversity, and inclusion in
our system and assure that each and every student we serve is afforded access and
opportunity to the best of what the district offers and succeeds at the highest levels.

A need to fully educate the "whole child" so that each student learns in an environment
that is physically and emotionally safe, is actively engaged in learning, is connected to the
school and broader community, has access to personalized learning, is supported by
qualified, caring adults, is challenged academically and prepared for success in college or
further study and for employment and participation in a global environment.
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District Level Plan
Action Plans
Goal #1: Develop a system within the district that fully ensures implementation of deeper
learning-focused through standards-aligned curricula, performance-based assessments, and
related instructional practices across all schools for all students.
Related Challenges:





Establish a district system that fully ensures each member of the district
community promotes, enhances and sustains a shared vision of positive school
climate and ensures family and community support of student participation in
the learning process.
Establish a district system that fully ensures barriers to student learning are
addressed in order to increase student achievement and graduation rates.
Establish a district system that fully ensures high quality curricular assets (e.g.
model curricula, learning progressions, units, lesson plans, and content
resources) aligned with state standards and fully accessible to teachers and
students.

Indicators of Effectiveness:
Type: Annual
Data Source: Revisit/renew curriculum cycle as needed; reflect integration of
PA Common Core Standards, Deeper Learning Competencies, and relevant
course standards
Specific Targets: Develop protocols for reference and review/revision of
curriculum documents during other data review processes (integrate
curriculum review with assessment review protocols)

Strategies:
Facilitate instructional conversations focused on research-based
best practices.
Description:
1. Develop coaches and instructional leaders to facilitate and engage staff
members in curriculum based dialogues focused on greater student
achievement.
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2. Research and collect essential information from conferences,
organizations, and governing bodies to empower and instruct identified
facilitators.

SAS Alignment: Curriculum Framework, Standards, Assessment, Instruction,
Materials & Resources

Implementation Steps:
Document standards-aligned K-12 curriculum
Description:
1. Implement revised curriculum review cycle.
2. Articulate curriculum review process; communicate to teachers and
administrators.
3. Develop protocols for reference and review/revision of curriculum
documents during other data review processes (integrate curriculum
review with assessment review protocols.
4. Develop common assessments and gold standard performance tasks that
reflect deeper learning competencies for each planned course.
5. Develop and implement guidance for designing common performance-based
assessments.
6. Provide ongoing training and guidance for using assessments to drive
individual student progress monitoring and interventions.
7. Develop an ongoing review process to elicit feedback on the usefulness of
data provided by specific assessments.
8. Determine needed professional development to align instructional practices
to district level initiatives, such as deeper learning performance tasks and
curriculum review process.
9. Revise protocols for data analysis to reflect updated student assessment
data and provide staff supports to implement protocols and shift
instructional practices in all classrooms across the school district.
Start Date: 7/1/2018

End Date: 6/30/2021

Program Area(s): Professional Education
Supported Strategies:


Facilitate instructional conversations focused on research-based best
practices.
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Goal #2: Examine district practices and structures focusing on equity, diversity, and
inclusion to enhance alignment with the whole child tenets to ensure that each student is
healthy, safe, engaged, supported, and challenged.
Related Challenges:





Establish a district system that fully ensures each member of the district
community promotes, enhances and sustains a shared vision of positive school
climate and ensures family and community support of student participation in
the learning process.
Establish a district system that fully ensures barriers to student learning are
addressed in order to increase student achievement and graduation rates.
Establish a district system that fully ensures high quality curricular assets (e.g.
model curricula, learning progressions, units, lesson plans, and content
resources) aligned with state standards and fully accessible to teachers and
students.

Indicators of Effectiveness:
Type: Annual
Data Source: Assessment Calendar
Performance Tracker
Progress Monitoring
Universal Screening

Specific Targets: Develop Common Assessment Practices that Inform
Curriculum Review and Instructional Practices (“Opportunity to learn”;
alignment of curriculum, instruction, and assessment)

Strategies:
Identify and Select 21st Century Skills Focused Professional
Development for All Stakeholders
Description:
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1. Conduct a collaborative discovery of 21st century skills focused
professional development tailored for instructional staff,
paraprofessionals, and other district staff members.
2. Seek out funding sources for identified learning opportunities.
SAS Alignment: Standards, Instruction, Assessment, Curriculum Framework,
Materials & Resources

Implementation Steps:
Develop Common Assessment Practices that Inform Curriculum
Review and Instructional Practices.
Description:
1. Inventory existing common assessment practices (Assessment Calendar,
Performance Tracker, Progress Monitoring, Universal Screening, etc.)
2. Provide documentation and professional development as needed to staff in
the areas of effective assessment design (Assessment Handbook, etc.);
include relevant direction to SAS resources in the documentation; provide
protocols for this training for use as needed.
3. Establish clear systemic expectations for the implementation of common
assessments in our planned courses to include a balance between on
demand assessments and project based assessments towards goals for
Deeper Learning.
4. Develop/revise common assessments for planned courses to include
components of Deeper Learning competencies.
5. Identify and provide supports for the automation of common assessments
and storage of assessment data
6. Develop distinct protocols for data analysis based on common assessments
and provide staff supports for implementation at department or grade
levels as well as school levels.
7. Provide ongoing training and guidance for using assessments to drive
individual student progress monitoring and interventions
8. Integrate data analysis protocols with curriculum review and revision
protocols.
9. Develop review protocols for common assessments that incorporate
feedback on the usefulness of data provided by specific assessments.
These processes should integrate with step 3 on DLGQ1, documenting
of curriculum.
10. Review and revise district procedures for sharing of assessment
information: review existing board reporting, review website protocols for
data access and designate individual to maintain, investigate sharing of
data through parent accounts (i.e., Performance Tracker) with cost/benefit
of implementation.
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11. Develop measurements and goals that correspond to district goals for
PSSA/Keystone targets as outlined on School Performance Profile.
Start Date: 7/1/2018

End Date: 6/30/2021

Program Area(s): Professional Education
Supported Strategies:


Identify and Select 21st Century Skills Focused Professional Development
for All Stakeholders
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Appendix: Professional Development Implementation
Step Details

LEA Goals Addressed:

Goal #1: Develop a system within the district
that fully ensures implementation of deeper
learning-focused through standards-aligned
curricula, performance-based assessments,
and related instructional practices across all
schools for all students.

Strategy #1: Facilitate instructional
conversations focused on research-based
best practices.

.
Start

End

Title

Description
1. Implement revised curriculum review cycle.
2. Articulate curriculum review process; communicate to teachers and
administrators.

7/1/2018

6/30/2021

Document standards-aligned
K-12 curriculum

3. Develop protocols for reference and review/revision of curriculum
documents during other data review processes (integrate curriculum review
with assessment review protocols.
4. Develop common assessments and gold standard performance tasks that
reflect deeper learning competencies for each planned course.
5. Develop and implement guidance for designing common performancebased assessments.
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6. Provide ongoing training and guidance for using assessments to drive
individual student progress monitoring and interventions.
7. Develop an ongoing review process to elicit feedback on the usefulness of
data provided by specific assessments.
8. Determine needed professional development to align instructional
practices to district level initiatives, such as deeper learning performance
tasks and curriculum review process.
9. Revise protocols for data analysis to reflect updated student assessment
data and provide staff supports to implement protocols and shift
instructional practices in all classrooms across the school district.

Person Responsible
Curriculum Office
Directors &
Instructional
Coaches,
Department Heads &
Administrators

SH
6.0

S
22

EP
473

Provider
HHSD Instructional Coaches, University partners,
MCIU, PaTTAN, and expert consultants on Deeper
Learning and Project Based Assessment

Type
School
Entity

App.
Yes

Knowledge

HHSD teachers will demonstrate understanding of Deeper Learning tenets through instructional practices
observed in classrooms and through the use of higher order project-based assessments implemented with
students.

Supportive
Research

Research based professional development strategies will be employed using a range of opportunities such as Inservice sessions, early release days, grade level and department meetings, on-line learning opportunities,
differentiated supervision plans, and staff meetings. Professional development formats will include
presentations by experts in deeper learning, peer collaboration during grade level and department times,
professional learning communities, peer classroom visitation and debrief, and coaching cycles using the PIIC
model.
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Designed to Accomplish


For classroom teachers, school
counselors and education

specialists:



For school and district

administrators, and other
educators seeking leadership

roles:


Training Format

Participant Roles

Enhances the educator’s content knowledge in the area of the educator’s
certification or assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.
Instructs the leader in managing resources for effective results.









LEA Whole Group Presentation
Series of Workshops
School Whole Group Presentation
Department Focused Presentation
Online-Asynchronous
Professional Learning Communities
Offsite Conferences




Classroom teachers
Principals / Asst. Principals


Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
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Supt / Asst Supt / CEO / Ex
Dir













Follow-up Activities




LEA Goals Addressed:

Middle (grades 6-8)
High (grades 9-12)

School counselors
Paraprofessional
Classified Personnel
New Staff
Other educational
specialists
Related Service Personnel
Parents

Team development and
sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Analysis of student work,
with administrator and/or peers
Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion
Lesson modeling with
mentoring
Joint planning period
activities





Evaluation Methods

Examine district practices and structures
focusing on equity, diversity, and inclusion






Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Student PSSA data
Standardized student assessment
data other than the PSSA
Classroom student assessment data
Participant survey
Review of participant lesson plans
Review of written reports
summarizing instructional activity
Portfolio

Strategy #1: Identify and Select 21st
Century Skills Focused Professional
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to enhance alignment with the whole child
tenets to ensure that each student is healthy,
safe, engaged, supported, and challenged.
Start

End

Title

Development for All Stakeholders

Description
1. Inventory existing common assessment practices (Assessment Calendar,
Performance Tracker, Progress Monitoring, Universal Screening, etc.)
2. Provide documentation and professional development as needed to staff in
the areas of effective assessment design (Assessment Handbook, etc.);
include relevant direction to SAS resources in the documentation; provide
protocols for this training for use as needed.

7/1/2018

6/30/2021

Develop Common Assessment
Practices that Inform
Curriculum Review and
Instructional Practices.

3. Establish clear systemic expectations for the implementation of common
assessments in our planned courses to include a balance between on
demand assessments and project based assessments towards goals for
Deeper Learning.
4. Develop/revise common assessments for planned courses to include
components of Deeper Learning competencies.
5. Identify and provide supports for the automation of common assessments
and storage of assessment data
6. Develop distinct protocols for data analysis based on common assessments
and provide staff supports for implementation at department or grade
levels as well as school levels.
7. Provide ongoing training and guidance for using assessments to drive
individual student progress monitoring and interventions
8. Integrate data analysis protocols with curriculum review and revision
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protocols.
9. Develop review protocols for common assessments that incorporate
feedback on the usefulness of data provided by specific assessments. These
processes should integrate with step 3 on DLGQ1, documenting of
curriculum.
10. Review and revise district procedures for sharing of assessment
information: review existing board reporting, review website protocols for
data access and designate individual to maintain, investigate sharing of data
through parent accounts (i.e., Performance Tracker) with cost/benefit of
implementation.
11. Develop measurements and goals that correspond to district goals for
PSSA/Keystone targets as outlined on School Performance Profile.

Person Responsible
Administrators,
Teachers,
Instructional
Coaches, Curriculum
Directors,
Department Heads

SH
3.0

S
4

EP
30

Provider
HHSD Instructional Coaches, University partners,
MCIU, PaTTAN, and expert consultants on Deeper
Learning and Project Based Assessment

Type
School
Entity

App.
No

Knowledge

Teachers will better understand the tenets of Deeper Learning and rubrics for Communication, Collaboration,
Creativity, and Critical thinking.

Supportive
Research

Professional development will focus on the tenets of Deeper Learning towards engaging students in the higher
order skills required for success in College and Career Standards.

Designed to Accomplish
For classroom teachers, school 

Enhances the educator’s content knowledge in the area of the educator’s
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counselors and education
specialists:






For school and district

administrators, and other
educators seeking leadership

roles:


Training Format










Participant Roles 

certification or assignment.
Increases the educator’s teaching skills based on research on effective practice, with
attention given to interventions for struggling students.
Provides educators with a variety of classroom-based assessment skills and the skills
needed to analyze and use data in instructional decision-making.

Provides the knowledge and skills to think and plan strategically, ensuring that
assessments, curriculum, instruction, staff professional education, teaching materials and
interventions for struggling students are aligned to each other as well as to Pennsylvania’s
academic standards.
Provides leaders with the ability to access and use appropriate data to inform
decision-making.
Empowers leaders to create a culture of teaching and learning, with an emphasis on
learning.
Instructs the leader in managing resources for effective results.

Series of Workshops
Department Focused Presentation
Online-Asynchronous
Professional Learning Communities
Offsite Conferences

Classroom teachers
Principals / Asst. Principals
New Staff
Other educational
specialists




Grade Levels


Elementary - Primary (preK - grade 1)
Elementary - Intermediate (grades 2-5)
Middle (grades 6-8)
High (grades 9-12)
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Follow-up Activities




Team development and
sharing of content-area lesson
implementation outcomes, with
involvement of administrator and/or
peers
Analysis of student work,
with administrator and/or peers
Creating lessons to meet
varied student learning styles
Peer-to-peer lesson
discussion
Lesson modeling with
mentoring
Joint planning period
activities




Evaluation Methods



Classroom observation focusing on
factors such as planning and preparation,
knowledge of content, pedagogy and
standards, classroom environment,
instructional delivery and professionalism.
Classroom student assessment data
Review of participant lesson plans
Review of written reports
summarizing instructional activity
Portfolio
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District Level Affirmations
We affirm that this District Level Plan was developed in accordance, and will comply with the
applicable provisions of 22 Pa. Code, Chapters 4, 12, 16, and 49. We also affirm that the contents are
true and correct and that the plan was placed for public inspection in the school district/AVTS
offices and in the nearest public library until the next regularly scheduled meeting of the board or
for a minimum or 28 days whichever comes first.
We affirm that the responses in the Professional Education Core Foundations and the Professional
Development Implementation Steps focus on the learning needs of each staff member to enable all
staff members meet or exceed the Pennsylvania academic standards in each of the core subject
areas.
Affirmed by Eric Coombs on 4/29/2016
Board President
Affirmed by Curtis Griffin on 11/29/2016
Superintendent/Chief Executive Officer
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Special Education Affirmations
We also affirm our understanding that any requests for any deviations from the Chapter 14
regulations, standards, policies, and procedures must be made in writing to the Pennsylvania
Department of Education. The school district understands that the Special Education Component of
the District Level Plan will be approved by PDE in accordance with the following criteria as set forth
in 22 Pa. School Code § 14.104 and as part of the District Level Plan:
1. There are a full range of services, programs and alternative placements available to the
school district for placement and implementation of the special education programs in the
school district.
2. The school district has adopted a child find system to locate, identify and evaluate young
children and children who are thought to be a child with a disability eligible for special
education residing within the school district's jurisdiction. Child find data is collected,
maintained, and used in decision-making. Child find process and procedures are evaluated
for its effectiveness. The school district implements mechanisms to disseminate child find
information to the public, organizations, agencies, and individuals on at least an annual basis.
3. The school district has adopted policies and procedures that assure that students with
disabilities are included in general education programs and extracurricular and nonacademic programs and activities to the maximum extent appropriate in accordance with an
Individualized Education Program.
4. The school district will comply with the PA Department of Education, Bureau of Special
Education's revision notice process.
5. The school district follows the state and federal guidelines for participation of students with
disabilities in state and district-wide assessments including the determination of
participation, the need for accommodations, and the methods of assessing students for
whom regular assessment is not appropriate.
6. The school district affirms the Pennsylvania Department of Education that funds received
through participation in the medical assistance reimbursement program, ACCESS, will be
used to enhance or expand the current level of services and programs provided to students
with disabilities in this local education agency.
We affirm that the school district has completed a 28 day public inspection and comment period as
required under 22 PA Code § 4.13 (d) prior to the school entity's governing board approval and
submission to the Department of Education (Bureau of Special Education).
Affirmed by Eric Coombs on 4/29/2016
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Board President
Affirmed by Curtis Griffin on 4/29/2016
Superintendent/Chief Executive Officer

